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Abstract 
Using a qualitative case study approach, the development of a program for students with 
Intellectual  and Developmental Disabilities at a four-year institution was researched. 
Interviews and existing docwnents were used to understand how the program started and 
how it has changed to meet the needs of its students, giving meaning to the programs 
current curriculum and practices. Participants gave insight into the development and 
implementation of the program, the role they play in the program, and insight on aspects 
they believe to be important when starting a new program The research found that when 
starting a program the people and partners you involve makes a great impact on the 
success of not only the development and implementation process, but also the growth of 
the program and its students. 
Keywords: Intellectual and Developmental Disability, IDD, lifu skills, 
accormrndation, program creation 
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Chapter 1 
Introduction 
The decrease in discrimination against individuals with disabilities was one of the 
signature hwnan rights achievements of the late twentieth centtll"y (Lee, 2014). According 
to Hehir (2002) disability is defined as oppression based on ableism, and the wheelchair 
has become the universal symbol of disability (Lee, 2014). However, the majority of 
college students that report being disabled do not have physical disabilities (Lee, 2014). 
According to the U.S. Department of Education, National Center for Education Statistics 
(2016), Digest of Education Statistics (2015), the percentage of students who have 
registered as having a disability of any sort grew only a small arrowit from 2007-2008 to 
2011-2012. There was an increase of reported disabilities from 10.9% to 11.1 % with the 
expectation that we will continue to see a steady increase of students reporting a 
disability. 
Throughout the educational experience prior to post-secondary education, each 
student with a disability has had an Individual Education Plan (IEP) mandated through 
the Individuals with Disabilities Education Act (IDEA) which ensures that teachers and 
administrators are serving students in a capacity that suits their needs and will help them 
grow and develop despite their disability (Longtin, 2014). An IEP also allows parents, 
teachers and administrators to create a plan for their student so everyone understands the 
goals for their student's growth and development (Longtin, 2014). At institutions of 
higher education, this requirement is replaced and a different set of legal mandates apply 
(Ciccantelli, 2011). Students must self-disclose their needs and self-advocate for 
accorrnrodations under Section 504C and the Airericans with Disabilities Act (ADA). 
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The increase of higher education enrollment by people with disabilities has been credited 
to the services required by the IDEA and the nondiscrimination mandates of Section 504 
and the ADA (Wolanin & Steele, 2004). 
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Many tirres students with Intellectual and Developmmtal Disabilities rmy not be 
searching for, or aware that, post- secondary pro� exist, but would still benefit from 
learning life skills that will help them to be independent, successfu� and contnbuting 
rrembers of society (Hart, Grigal & Weir, 2010). Higher education institutions, due in 
part to the authorization of the Higher Education Opportunity Act (HEOA), are beginning 
to develop post-secondary education life skills pro� for students with Intellectual 
and Developrrental Disabilities providing them the opportunity to pursue a tertiary level 
of education (Lee, 2009). 
I believe the opportunity of continued learning is crucial for all students leaving 
the K-12 system, but due to hindrances outside of student's contro� such as their 
disability or lack of opportunity, obtaining a higher education degree may look difterent 
than my higher education experience. My first interaction with people who bad 
Intellectual and Developrrental Disabilities occurred at sumrrer camp when I was in 
middle school I was drawn to these indiviiuals because they were always smiling and 
happy and unasharredly true to thern.5elves. lbey were difterent and did not understand 
as much as other adults, but lived life as fully as they could. 
At that point I dii not understand why co1.D1Selors were pouring drinks for them, 
or cutting food for them, and even tying their shoes for them If these were things they 
physically could not do I would understand, but I saw them so capable of independence 
in the poo� at arts and crafts, and even playing garres with us at free tirre, I did not 
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understand. My coWJSelor explained that many of the campers probably could do those 
things on their own if they were given the opportunity, but sometimes people with 
disabilities need more time to learn how to do tllings, or need things explained in a 
different way and no one bas ever taken the time to invest in teaching them 1ifu skills that 
others can pick up easily. At that point I was determined to teach them all how to tie their 
shoes, or to pour a drink without spilling the whole pitcher--it was harder than I thought. 
As I got older aoo started to think about my next steps after high schooi I thought 
of one of my friends from preschooi Natalie woo has Autism I learned she planned on 
staying in high scoool tllltil she aged out and then would work at Ronald McDonald 
house which is a local agency that hires those with disabilities to do sllq:>le, repetitive 
tasks. I lDlknowingly just ass1..Ured there would be a place for her in college, which is 
where my drive comes from; I want to create the opportunity of higher education for 
snrlents with Intellectual and Developmental Disabilities (IDD). 
Throughout my time as an undergraduate I wanted to learn more about how 
people with IDD could atteoo college, I learned about a program at Clemson University 
after seeing a video on Facebook. I looked into the program more and found they do 
amazing things, creating woooerful opportunities for iOOividuals with Intellectual and 
Developmental Disabilities who have historically been ignored (Lee, 2014). Through my 
research I have developed a better understanding of how programs, such as the one at 
Clemson, are created and how they serve students, so there are more lllgher education 
opportunities for students with IDD. 
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Purpose of Study 
1be pmpose of this study was to understand how a life skills based program for 
students with Intellectual and Developmental Disabilities was formed at one institution. 
1be study explored the implementation process for the program, barriers :faced when 
implementing, and self-identified strengths and weaknesses of the program and its 
curriculum Ideally, the research done will be compiled to assist other campuses in 
developing similar programs to allow more students with special needs the opportunity to 
attend college. 
Students with Intellectual and Developmental Disabilities (IDD) have 
traditional ly been excluded from Post-Secondary Education due to entrance criteria 
(Papay & Griffin, 2013 ). According to Plotner and Marshall (2015), ''Directors of new 
Post-Secondary Education (PSE) programs have few research-based guidelines to 
provide direction for integrating programs within colleges or universities" (p. 58). 
Through this case study, my intention is to create a clear understanding of how an 
institution implemented their program and overcame challenges in the program 
development. 
Research Questions 
A life skills program for students with Intellectual and Developmental Disabilities 
at an institution was studied to find out what steps they took to implement the program, 
the barriers :faced, and the program curriculum/ practices and its effectiveness. This was 
achieved by looking at one program as an individual case study to understand the 
development and imple mentation processes of life skills programs for students with IDD. 
This was done by answering the following questions for the institution: 
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1. What influenced one institution to create a life skills program for students with 
Intellectual and Developrrental Disabilities? 
2. How was the life skills program for students with Intellectual and Developirental 
Disabilities impleirented? 
3. Who were key players in the implementation of the program and what were their 
roles at the institution? 
4. How is the program structured today? What modifications have been made from 
the original program? 
Significance of the Study 
5 
Understanding the needs of students, especially students with Intellectual and 
Developirental Disabilities (IDD) is essential to institutioll.5 creating an effective learning 
envirorurent. There is a serious Jack of opportunity for students with IDD to be a part of 
the university system and environment; the population of students with special needs is 
one that is underserved when it corres to higher education (Wolanin & Steele, 2004). 
Although higher education may look different for these students, it is essential that they 
learn skills to be independent and be able to work a job, just like we expect other 
traditionally admitted students to be able to do wren they leave college. I believe this 
study is significant because, by interviewi ng multiple people that work with the students 
in the program and by gaining information from docurrents we can see what works, what 
does not, and how the program is continuing to develop. We are able to learn from the 
program to create similar programs around the nation, thus broadening the higher 
education opportunity for students with Intellectual and Developrrental Disabilities. 
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Limitations of Study 
As the researcher, I conducted my research at an institution at which I am neither 
a student nor a professional This may have made it difficult to get a program to 
participate fully in the study; they may not have been willing to disclose all of the 
information I was trying to obtain due to confidentiality. The lack of trust in an outsider 
could have lead to obtaining incomplete information. 1be program may have other 
researchers that they are working with that are collecting similar data. 1bere was also a 
possibility that key persons that helped create the programs have left the institution or 
there is not any docU1rentation of the implerrentation process. As the researcher, I 
reached out to several institutions who have established IDD life skills based programs 
and made contact with those working directly with the program Through reaching out 
and learning rmre about the program and the individuals involved I built a level of trust 
with the institution and conducted my research with their assistance. While these were 
concerns, the institution was very willing to participate and give information requested to 
the researcher. 
Another limitation to this study was there are not many programs for students 
with IDD available in the United States. Identifying where the programs are and what 
they have established was necessary to find the program that best fits the qualifications of 
this study along with providing enough information about the developrrental aspects of 
how it was created. 1be program must have a live-in component, the program must last 
for at least 2 years, and stu:lents must fulfill an internship during their tirre in the 
program To the researcher's knowledge there are a limited nWJlber of these programs, 
according to thinkcollege.net there are only 266 college programs for stu:lents with 
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intellectual d�bilities out of over 4,000 higher education institutions and only 31 
program.s rret the requirerrents set by the researcher. All program.s were examined to 
determine the best institution to conduct research at for this study. The researcher's 
proximity to the campus and their willingness to participate were determining factors in 
the final detennination of which institution to study. 
Definition of Te� 
Americans with Disabilities Act (ADA). The ADA is a civil rights law that 
prohibits discrimination against individuals with disabilities in all areas of public life, 
including jobs, schools, transportation, and all public and private places that are open to 
the general public. The purpose of the law is to rmke sure people with d�bilities have 
the � rights and opportunities as everyone else. The ADA gives civil rights 
7 
protections to individuals with disabilities similar to those provided to individuals on the 
basis of race, color, sex, national origin, age, and religion It guarantees equal opportunity 
for individuals with disabilities in public accoIDllX>dations, employrrent, transportation, 
state and local gove�nt services, and teleconnnunications. (https://adata.org/learn­
about-ada) 
Developmental Disabilities. "Developrrental disabilities are rmre broad often a 
lifelong d�bility that can be intellectual, physical, or both" 
(http://www.th ink.co l lege. net/ glossary#42). 
Higher Education Opportunity Act (HEOA). 
This act (PL 110-315) was enacted on August 14, 2008, reauthorizing the Higher 
Education Act (HEA) of 1965. This law covers a wide variety of issues related to higher 
education New in 2008 were several provisions related to students with intellectual 
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disabilities, including defining Comprehensive Transition programs for students with ID, 
and fimding tmdel detmnstration projects and a National Coordinating Center for those 
projects. (http'i/www.thinkcollege.net/glossary#42) 
Intellectual Disabilities. ''Intellectual disability impacts intellectual functioning 
or intelligence, which include the ability to learn, reason, problem solve, and other skills; 
and adaptive behavior, which inch.des everyday social and lifu sk.ills" 
(http'i/www. thinkco liege. net/ glossary#42). 
Intellectual and Developmental Disabilities (IDD). Also refurred to as special 
needs. 
''IDDs are disorders that are usually present at birth and that negatively aflect the 
trajectory of the i:OOivid ual' s physical, intellectuaL and/or etmtional development. Many 
of these conditions affect multiple body parts or system:;" 
(https'i/www.nichd.nih.gov/health/topics/idds/conditioninfo/Pages/defuult.aspx). 
Individual Education Plan (IEP). The IEP is meant to address each child's 
unique learning issues and include specific educational goals. It is a legally binding 
docurrent. The school must provide everything it promises in the IEP 
(https'i /www.unders tood.org/ en'schoo 1- learning/spec ia 1-services/iep sf understanding­
individ ual ized-educatio n-pro grams# ite ml). 
Individuals with Disabilities Education Act (IDEA). Requires that public 
schools create an IEP for every child receiving services. Kids from age three through 
high school graduation or a rmximum age of 22 (whichever coires first) may be eligible 
for an IEP (https'i/www.understood.org/en/schoo I-learning/special­
services/ieps/understand ing-ind ivid ualized-edocation-pro gram:;# item 1 ). 
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Post-Secondary Education (PSE). PSE is also referred to as higher or tertiary 
education, it is an optional form of education PSE happens at universities, communi ty  
colleges, and vocational schools. 
Substantially Separate Model ''Students participate only in classes with other 
students with disabilities (sometimes referred to as a "life skills" or "transition" 
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program). Students may have the opportunity to participate in generic social activities on 
campus and may be offered employment experience,, (Hart, Grigai Sax, Martinez & 
w� 2006, p. 1 ). 
Universal Design. 
The design of products and environments to be usable by all people, to the 
greatest extent possible, without the need for adaption or specialized design ... 
The intent of universal design is to simplify life for everyone by making products, 
connnunications, and built environment rrnre usable by as many people as 
possible at little or no cost 
(httpsf/projects.ncsuedu/ncsu/designlcud/about_ ud/about_ ud.htm). 
Chapter Summary 
In this chapter, the importance of creating environments in post-secondary 
education for students with Intellectual and Developmental Disabilities to learn and 
develop after K-14 education, oo matter their differing abilities, is introduced. Ableism is 
an issue that PSE has oot actively tried to diminish tmtil recent years and is a topic that is 
becoming rrnre prevalent as rmre students are becoming comfortable with reporting their 
disability. Researching life skills based programs will help me to gather and report what 
has been successful and where we can improve in the program creation process, helping 
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other institutions create opportunities of support for non-traditionally admitted students, 
and edocating the larger public on the issues of ableism 
10 
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Chapter 2 
Review of Literature 
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A review of literature was conducted to gain an understanding of the laws put in 
place to assist in fair treat:rrent of individuals with disabilities in the reahn ofH.igher 
Education and what students with IDD need when attending a Higher &:iucation 
institution. 1his literature review focuses on the following major topics: laws that impact 
institutions, needs of students with IDD, program creation, the importance of lifu skill 
development, and the impact of the campus environment on students with IDD. The 
overall purpose of this study is to understand the implementation and development of 
programs for students with IDD in post-secondary education settings. Creating 
understanding of the population and how campuses can implement a program to serve 
students with IDD in a way that is meaningful for their development. 
History and Legislative Action 
In 2002, Hehir defined disability as oppression based on ableism The expansion 
of rights for those with disabilities has become a more prevalent issue that has been 
focused on by Jaw makers and educators alike as one of the signature human rights 
roovements of the twentieth century (Lee, 2014 ). Students with IDD have traditionally 
been excluded from the higher education reahn due to standard college entrance criteria; 
the movement toward inclusion has only become widespread in recent years (Papay & 
Griffin, 2013). Members of and advocates for the marginalized group of people with 
disabilities came together to demand equal access and treat:rrent in the education system 
(Paul, 2000). This has caused higher education institutions to identify the ways in which 
they may support this population. There is much to understand in developing programs 
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for these populations. Th.is section of the literature review will address sorre of the 
federal laws that have helped make progress for students with IDD, including the 
Individuals with Disabilities &lucation Act (IDEA), the Arrericans with Disabilities Act 
(ADA), Section 504 of the Rehabilitation Act of 1973 and the Higher &lucation 
Opportlmity Act (HEO A). 
The Rehabilitation Act of 1973 and Section 504. The Rehabilitation Act of 
1973 was the first legislative act to make progress toward inclu5ion for irxlividuals with 
IDD and to make discrimination against those with disabilities illegal if the individual is 
otherwise capable (Shyman, 2013). The legislation provides the accessibility to many 
services that can create barriers for people with IDD to what rrost would consider normal 
and attainable life needs for non-disabled rrember of society 
(webaimorg/articles/laws/U5a/rehab ). The Rehabilitation Act of 1973 replaced the 
Vocational Rehabilitation Act; the four primary reasons for this were to extend and revise 
the authorization of grants to states for vocational rehabilitation services, expand the 
responsibility of the federal governrrent to offer rrore research and training programs to 
irxlividuals with IDD, create ties between state vocational rehabilitation programs and 
workforce investment activities carried otn under title I of the Workforce Investirent Act 
of 1998, and to establi.5h special responsibilities for the Secretary of &location to 
intentionalJy think abotn students with IDD when implerrenting progranming to make it 
accessible for all students (https://www2.ed.gov/policy/speced/reg'narrative.html). 
Section 504 was implerrented to eliminate discrimination based on disability to 
federally fi.mded prograrm (Billing.5 et al, 1994). After implerrentation of Section 504 in 
1977, institutions started to evaluate the physical access and general accessibility to 
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prograrn.5 on their campus as required by law (Hartman, 1994). While Section 504 has 
specific guidelines in place such as Free Appropriate Public Education (F APE), the 
development of an Individualized Education Program (IEP), and evaluation and 
placement procedures they directly apply to K-12 education (U.S. Department of 
Education, 1999). In higher education these � are not required for stOOents with 
disabilities, but the evaluation of the i11.5titutions accessibility physically and 
programmatically is still required by law at federally fimded i11.5titutions under Section 
504. 
Americans 'With Disabilities Act The next big step for inclusion of irxiividuals 
with IDD was signed into law by George H. W. Bush in 1990, the Americans with 
Disabilities Act. George H. W. Bush declared the act as, 
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the world's first comprehensive declaration of the equality of people with 
disabilities, and evidence of America's leadership internationally in the cause of 
human rights. With today's signing of the landmark Americans with Disabilities 
Act, every man woman and child with a di.5ability can now pass through once 
closed doors, into a bright new era of equality, independence and freedom (as 
cited by Shyman, 2013, p. 99). 
The ADA is based off the regulations of Section 504 of the Rehabilitation Act of 
1973 and extends the prolnbition of discrimination based on disability to organizations 
that do not receive federal fimding (Hartman, 1994). The ADA establishes and descnbes 
additional criteria that must be met for persons with disabilities in the areas of 
erq>Ioyment, new construction or renovation to fucilities, transportation, 
telecormnunications and the appointment of an ADA coordinator (Hartman, 1994). 
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The ADA Title I- Employment establishe s that no entity can discriminate against 
a candidate that is qualified for a position based on disability (https://www.access­
board.gov/the-board/la wslarrericans-with-disabilities-act-intro#title 1 ). The applicant 
cannot be discriminated against at any point in the hiring process that would negativel y  
affect their opportunity for hiring (https://www.access-board.gov/the­
board/laws/arrericans-with-disabil ities-act- intro#title 1 ). Employers cannot deny 
candidates who are otherwise equal a job opportunity due to the knowledge of a 
candidate's disability (https://www.access-board.gov/the-board/laws/arrericans-with­
disabilities-act- intro#title 1 ). A hiring entity may not even inquire about disabilities of a 
candidate, visible or non-visible, during the hiring process, but inquiries about the 
candidate's ability to successfully carry out job-related fimctions may be made 
(https://www.access-board.gov/the-board/laws/americam-with-disabilities-act-
intro#titlel ). Medical history may be requested after a candidate is selected and hired into 
a position (https://www.access-board.gov/the-board/laws/americam-with-disabilities-act­
intro#title I). 
The ADA Title II- Public Services states that 
no qualified individual with a disability shall, by reason of such disability, be 
excluded from participation in or be denied the benefits of the services, programs, 
or activities of a public entity, or be subjected to discrimination by any such entity 
(bttps://www. access-board.gov/the-board/laws/americans-with-disabil ities-act­
intro#tit le2). 
Public transportation is the focus of title II outlining different rrodes of public 
transportation and the accoillIIX)dations that must be made not only on the vehicle, but 
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al5o at the waiting areas or stations that patrons are picked up from (httpsJ/www.access­
board.gov/the-board/laws/arre ricans-wit h-disab i l i t ies-act- intro#title2 ). There are many 
different regulations dependent on age, size, and specific models of different 
transportation rrethods that can be relevant on a college campus, but the title primarily 
fucuses on trains (httpsJ/www.access-board. gov/the-board/laws/arrericans-with­
disabilities-act- intro#title2). Title II does include that reasonable accorrnrodations will be 
made for transportation (httpsJ/www.access-board.gov/t he-board/laws/atrericans-with­
disabilities-act-intro#title2). 
Title ill of the ADA is public accorrnrodations and services operated by private 
entities. This title does not allow entities to deny participation or give unequal benefit of 
participation or equal access to public entities (httpsJ/www.access-board.gov/the­
board/laws/arre ricans-with-disabi lit ies-act- intro#title3). Individuals with disabilities 
must be given the opportunity to participate and to be fully integrated into settings, not to 
be feh less than due to being separated and having to participate in a different program 
(httpsJ /www. access-board. gov /the-board/la ws/americans-with-d isab il itie s-act-
intro#title3 ). Most importantly llllder this title of the ADA, 
fu.ilure to make reasonable modifications in policies, practices, or procedures, 
when such rnodifications are necessary to afford such goods, services, :facilities, 
privileges, advantages, or accornrrodations to individuals with disabilities, llllless 
the entity can demonstrate that making such modificati ons would fimdarrental ly 
aher the nature of such goods, services, fucilities, privileges, advantages, or 
accornrrodatio ns (httpsJ /www.acce ss-board. go vi t he-board/la ws/airericans-with­
disabilities-act-intro#title3 ). 
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All of these are considered as discriminatory toward persons with a disability when not 
addressed. Entities must remove architectural barriers and barriers that are stroctural in 
nature, such as corrnm.mica tio n barriers and transportation barriers, if removal of these 
barriers is achievable for the entity (https://www.access-board.gov/the­
board/laws/a.rrericans-with-disabilities-act- intro#title3). In a strocture that is already 
establi5hed, if the removal of the barrier is not achievable there must be an alternative 
solution in order to ofter the opporttmity to the person in need (https://www.access­
board.gov/the-board/lawslamericans-with-disabilities-act-intro#title3 ). Thirty months 
after the implementation of ADA, fuillll'e to design and constroct a fucility that is readily 
accessible for those with disabilities, except where the nature of such accommodation can 
be proven impractical for the space, is discriminatory under the law (https://www.access­
board.gov/the-board/laws/americans-with-disabilities-act- intro#title3 ). 
Under Title IV- Telecommunications, accommodates services for persons who are 
hearing- impaired and speech-impaired (https://www.access-board.gov/the-
board/laws/a.rre ricans-with-disab i lities-act- intro#title4 ). Giving those who are hearing­
impaired and speech-impaired the opportunity to be given reasonable accommodations to 
be able to corrnntmicate via telephone with assistance if required (https://www.access­
board.gov/the-board/la ws/ americans-with-d isab i lities-act- intro#title4 ). 
Under the final Title ofthe ADA, Title V- Miscellaneous Provisions, covers 
insurance responsibility, benefit plans and associated risks, compensation laws, and that 
those without disability should not receive discrimination (https://www.access­
board.gov/the-board/la ws/americans-with-disab ilities-act- intro#title5 ). Most importantly 
thi5 title states, ''Nothing in thi5 Act shall be construed to require an individual with a 
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disability to accept an accommodation, aid, service, opportunity, or benefit which soch 
individual chooses not to accept" (https://www.access-board.gov/the­
board/laws/arnericans-with-d isab i lities-act- intro#title5). 
17 
The Americans with Disabilities Act cuhninates more than a decade of activism 
done by disability advocates (Hartman, 1994). The ADA has given clearer requireirents 
for universities to follow than the guidelines of the Rehabilitation Act and Section 504. 
An appointed ADA coordinator is required at all institutions. This person mu5t do an 
evaluation of the institution to see where accommodations can be made and then make a 
plan to complete those changes to increase accessibility for those with disabilities 
(Hartman, 1994). The implementation of ADA has led to new services at universities for 
students with disabilities through accommodation services. Students are not only 
accommodated physically. If they require more time on tests, they can take them in a 
separate location If they need assistance with class notes, a note taker will help them, or 
even if they require larger text, that can be accommodated. The implerrentation of ADA 
has made institutions think more intentionally about how they serve students and what 
reasonable acconmodations can be made to enhance their learning and ability to 
participate according to Title II. 
Individuals with Disabilities Education Act. Following ADA in 1 990, the 
Individuals with Disabilities Education Act (IDEA) was enacted in 2004 and it became 
the most all-encompassing governing legislature for individuals with disabilities 
(Shyman, 2013). Under IDEA "special education services and supports, including 
transition services, and entitlements for eligible children and youths with disabilities m 
compulsory education" (U.S. Departtrent of Edocation, 2010, p. 1 1). The primary 
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purpose of the IDEA is for all students with disabilities to have access to a Free 
Appropriate Public E.ducation (F APE) (http://idea-b.ed.gov/download/statute.html). 
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F APE was established generally by Section 504 of the Rehabilitation act of 1973 and the 
IDEA expanded upon it, giving it roore depth and guidelines to better serve students with 
disabilities (Billing5 et al, 1994). Under IDEA (2004), each student must have an 
lndivid ualiz.ed E.ducation Program (IEP) developed by the age of 16 and include goals for 
academic and functional achievement. IEP's ensure that students are learning and 
growing through their t:irre in the school system, recognizing that not every student's 
outcome will be the same and that not every student has the same needs (U.S. 
Department ofE.ducation). 
IDEA applies to the K-12 system, but it rermins important to institutions of 
higher education because the students may become a college student. lbey will have 
been intentionally thought about and their educational journey will have fit exactly what 
they needed and would be adapted for them to be successful While in higher education 
we do everything we can to support sttrlents, it would be difficult to have the 
intentionality needed to fulfill and IEP for each and every student. Although IDEA does 
not apply to higher edocation, a part of the students K-12 IBP could and should be 
college transition preparation if the student intends to pursue a college degree. If college 
is not the intention of the sttrlent life skills preparation should be included in all IEP's. 
Thus, giving the student skills to help them in the future, making the IEP mean rmre to 
the student and their family long-term 
Higher Education Opportunity Act. Financial support for sttrlents with IDD is 
provided through the Higher E.docation Opportunity Act of2008, giving prospective 
IDD PROGRAMS 
students access to Pell Grant, supplemental education opporttmity grants and federal 
work study options to support their education (Grigal et al, 2013). Previously these 
financial assistance options were not available because students did not meet the criteria 
to receive these awards (Smith Lee, 2009). 
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HEOA provides broad authority to the Secretary of Education to waive these and 
other sections of the law and it requires the Secretary to promulgate regulations 
that will allow eligibility for Work Study jobs and certain grants for students with 
intellectual disabilities who are accepted for enrollirent or are enrolled in 
comprehensive transition and postsecondary education programs (Smith Lee, 
2009, p. 1). 
Just like any other student receiving these awards, students with IDD in a 
specialized program rrrust show that they are making forward progress and are 
successfully completing the program to continue receiving aid (Smith Lee, 2009). Being 
able to extend :financial aid to students in programs that previously didn't receive aid will 
allow higher education to continue to expand. Allowing students that are not or would not 
be traditionally admitted to an institution, to have the opportunity to attend PSE and learn 
and grow, even if it is in different areas than the norm of college students. While we still 
have a long way to go we continue to make steps in the right direction of providing 
necessary funding for all students who wish to pmsue a PSE, no matter their 
qualifications or course content. All students who want to learn new skills and knowledge 
are being supported through the HEOA. 
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Needs of students with Intellectual and Developmental Disabilities in college 
Like any other human being, students with di5abilities have the same basic needs 
as anyone else. Maslow's hierarchy of needs shows and explains that some basic human 
needs take precedence over others (as cited by Simply Psychology, 2007). Maslow breaks 
the basic human needs up into five stages, once one i.s fulfilled we are rmtivated to fulfill 
the next. Our nx>st basic need being physiological needs, such as food, water, wannth, 
and rest (as cited by Simply Psychology, 2007). Students entering college with IDD need 
to have their basic needs provided like any other student, and special considerations 
would be needed to e11.5ure this population has secure access to their living space as well 
as accessible dining spaces. Institutions considering such a program must co11.5ider how 
this population will need to be supported. 
In stage two, Maslow identified the need for safety and security (as cited by 
Simply Psychology, 2007), this is especially important for our students with IDD because 
typically they have always lived and learned in a very controlled environment, always 
with an ad uh who would ensure their safety. Now they live in an apartment or residence 
hall away from home, where they are dependent on them.5elves, classmates and maybe a 
staff member to ensure their door is locked at night or that nothing happens to them This 
can be difficult to navigate for the first titre and tmfortunately is never truly certain. 
The next level of Maslow's hierarchy is belongingness and love, intimate 
relationships and friendships are so important to our overall happiness and sense of 
belonging that a lot of students struggle with (as cited by Simply Psychology, 2007). 
Many titres the social aspect is the hardest aspect for students to get accustomed to and to 
be comfortable with. This is the stage that is so crucial to having a positive experience in 
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college yet for someone with IDD it may be a part of their disability that makes this 
extremely difficult. 
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Stage four is esteem needs (as cited by Simply Psychology, 2007), while not all 
students with IDD experience a deficit in self-esteem it is endemic to this group of 
students (as cited by Wol:t; 2001). At tllres students with IDD don't know or see 
themselves as different, depending on the awareness that was created at home and during 
K-12 education and the treatment they have received, to them they are who they are and 
they are proud of that. From this population this may be accomplished through providing 
leadership opportunities and recognition programs within the corrnnunity. 
1be fifth stage in Maslow's hierarchy is self-actualization, achieving ones full 
potential (as cited by Simply Psychology, 2007). For students with IDD this could be 
going to college, learning life skills and getting a job. It could also be met as they 
graduate from the program Students with IDD have similar goals to those of our 
traditional students and they will work just as hard toward those goals. 
Cullen (2015) analyzed the needs that students on the autism spectnn  would 
have during college. Knowing that there are not enough services provided for students on 
the autism spectnnn in the higher edt£ation system, this study looked at what institutions 
need to provide to make their students st£cessful, Cullen got this infonnation from 
students themselves. Through the study the students identified that their needs related to 
college fell in the categories of social needs, academic needs with group work, and daily 
living needs. When considering this study's implications institutions should heavily 
consider how they can adapt to the social needs of students and provide learning 
IDD PROGRAMS 
environrrents that will help them grow in this area without constantly being 
overwhelrred. 
Why students with IDD don't get a PSE 
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Griffin, McMillan and Hodapp's (2010) study looked at the issues that families of 
a student with an intellectual disability fuce when considering postsecondary education 
for their student. Research found that many titres the barrier between a fumily enrolling 
their student in post-secondary education and not enrolling them is simply a lack of 
information (Griffin et al, 2010). The fumilies' biggest fear about their child 
participating in post-secondary education is their safety while at the institution. Griffin, 
McMillan and Hodapp (2010) comucted a survey of a sample of parents from Tennessee 
that have students with intellectual disabilities, the survey asked 50 questions covering 
four broad topics: information and primary respondents, information about the student 
with intellectual disabilities, perspectives on Post-secondary education options, and open­
emed questions. The resuhs showed that generally parents are rmre optimistic about 
post-secondary education for their students than teachers are (Griffin et al, 2010). When 
comparing parent's responses of students with a lower reading level to a higher reading 
level their confidence in transition success was higher with the students that had the 
higher reading score (Griffin et al, 2010). Parents were the rmst concerned with their 
student learning job skills while in the program and the least concerned about whether 
they had what would be deemed a normal college experience and residential options 
(Griffin et al, 2010). 
Families are expressing an increased desire for their son or daughter with 
intellectual disabilities to attend PSE after exiting the school system When 
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surveyed about their desired post-school outcomes, 36% of parents of students 
with intellectual disabilities and other low-incidence disabilities indicated that a 
four-year college was their first choice. (Hart, Grigai Sax, Martinez., & Will, 
2006, p. 2) 
Parents believe that K- 12 schools and teachers should be better versed on higher 
education options for their students as Jack of information was their largest barrier. 
Need for college opportunities for students with Intellectual and Developmental 
Disabilities 
23 
Longtin (2014) looked at the Jack of universities that are adequately serving 
students with high fimctioning autism and Asperger syndrome. Longtin (2014) evaluated 
the different services that universities already have on campus to serve students and 
identified the ways that those resources that are already established could serve students 
with intellectual disabilities. The identified services were: Disability Services, Personal 
Counseling, Speech-Language-Hearing Center, Heahh Clinic, Leaming Center, Career 
Counseling, Student Centers, Library, Residential Life, Academic Departments and 
Programs, and Centers for Teaching and Leaming (Longtin, 2014). The article identifies 
these areas as opporttmities for universities to increase their accessibility and reasonably 
acconnnodate for students with high functioning autism and Asperger syndrome 
(Longtin, 2014). Longtin (2014) identified that with the rise in the number of children 
being diagnosed with autism (I in 88) roore universities will need to create programs 
specifically focusing on student with autism and other intellectual disabilities so that the 
students can begin to gain further education and learn to speak up about their needs, as 
they have always just been catered to by schools and their parents. Longtin (2014) 
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suggests that universities and individual departments should start finding different ways 
to accommodate students and should start to fight fur fimding to fiscaJly be able to make 
the necessary accommodations. It is also suggested that universities seek additional 
fimding to pilot a program for students with developmental disabilities to afford students 
the opportunity to atteoo a higher education institution without the CWTent financial 
burden that they create (Longtin, 2014). 
Program creation 
Papay and Griffin (2013) looked at different strategies for creating inclusive post­
secoooary edocation programs. 'Ibey discuss development of post-secondary edocation 
programs from experience of assisting in the development at two different institutions 
and reflections of conversations they have had with colleagues (Papay & Griffin, 2013). 
1be research is important because of the growth in the number of these programs over the 
last 10 years and the fuct that traditionally this is a group of students that has been 
excluded from gaining access to higher education because of college entrance 
requirements (Papay & Griffin, 2013 ). 
Papay and Griffin's (2013) article discussed four different strategies to 
soccessfully develop inclusive college opportunities: tmderstand the needs of the 
conmunity, identify existing programs that can serve as a roodel for the development for 
your new program, work with a diverse group of stakeholders to create a shared vision, 
and how to make an effective pitch of the program to a college or university. To set a 
program up for success Papay and Griffin (2013) suggest that developers should assess 
the needs and wants of the students they are serving and using existing prograrrn to help 
them develop. Needs considered should not only educational needs, but also the physical 
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accomrmdatio ns students will need to be successful Going along with thi5 Plotner and 
Marshall (2015) suggest considering perceptions of support and barriers fuced when 
creating a program for students with IDD. Plotner and Marshall (20 15) found through 
slll"Veying program directors that barriers identified when developing a program are lack 
of support from peers, preconceived attitudes, rear of burden on the institution and lack of 
fi.mding. 1bese aspects shoukl be considered so program developers can be prepared 
during their presentation for program creation and when working with stakeholders. This 
is significant because the implementation of these programs is crocial due to students 
with intellectual disabilities typically not being able to attend college due to the 
traditional acceptance standards of institutions. Plotner and Marshall (20 15) also 
discussed the three different types of progra.rm that can be implemented and how they 
differ from one another, it is important to pick the type of program that will 1rost 
effectively serve your students. 
Papay and Griffin (2013) consider working with a diverse group of stakeholders 
as essential to helping create a shared vision Plotner and Marshall (2015) found that a 
necessity for programs to become successful is dedicated people and adequate 
preparation of fuculty. 
According to Papay and Griffin (201 3) program developers should take in to 
careful consideration the mission and values of the college or lllliversity as a whole so 
that the program can align and make their proposal for the program more impactful and 
relevant (Papay & Griffin, 2013). Papay and Griffin (201 3), identified that when making 
the proposal for the new program the information should be specifically created for the 
institution it is being created for, or the population being served. 
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In an article written by Hart, Grigal, and Weir (2010) there are many components 
to consider when developing programs for students with IDD. 1be authors explained that 
there are many different PSE pathways and aspects to consider for a student with IDD. 
Hart, Griga1, and Weir were clear that what was roost important was fitting the students' 
needs without watering down their experience. Trere was a traditional and an ahernate 
pathway descnbed, the traditional pathway being a student that could be traditionally 
accepted to the institution and just needs extra support along the way whereas the 
ahernate pathway is a completely separate admission requirerrent and program (Hart, 
Griga1, & Weir, 2010). Both pathways are important to consider when proposing a 
program, identifying what will serve your institution best and how you can make the 
biggest impact for students. All programs in the United States that do not identify as dual­
enrollrrent programs were surveyed about support and barriers for their program (Plotner 
and Marshall, 2015). The survey consisted of questions in fom separate categories: 
program dermgraphics, supportiveness of Institutions of Higher Edocation partners, 
program barriers, and student safety (Plotner and Marshall, 2015). The study found that 
all of the barriers that were prevalent in the developrrent phase of the program decrease 
after soccessful establishment, except for fi.mding, it remains the one persistent and 
consistent barrier (Plotner and Marshall, 2015). Overall, after getting past the original 
developrrental struggles, programs are thriving and creating the intended environment for 
students with intellectual disabilities (Plotner and Marshall, 2015). 
Teaching skills for the future 
As stated by Hart, Grigal and Weir (2010), 
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One of the primary reasons individuals without disabilities attend PSE is to be 
able to get a good job and make higher wages. Quality PSE initiatives for 
individuals with ASD [Autism Spectrum Disorder] and IDD mll.5t have an 
employment component (p. 136). 
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In 2015, Petcu, Chezan, and Van Hom condocted a study and the purpose of the 
study was to get a roore holistic view of how PSE program; effectively prepare students 
with IDD for competitive employment opportunities. Researchers in this study utilized 
data collected through a national survey sent to directors and coordinators that work with 
students with IDD in a PSE setting. The survey irxlicated that 
the vocational-related support services offered frequently by postsecondary 
education programs are: career or vocational counseling, person-centered 
planning, career or vocational assessrr:vent, career exploration, vohmteering, 
internships or co-ops, natural supports, instruction on transitioning to paid 
employment and between paid jobs, and self-advocacy. (Petcu, Chezan, & Van 
Horn, 2015). 
There were many practical implications that the researchers fotllld through the 
study one being that many students were given vocation focll.5ed counseling but were not 
actually given the opportunity to have work-based experiences. All of the other 
implications stermred from this, with suggestions of allowing workplace experiences so 
that skills taught in the classroom are put to practical use and stick with the student 
(Petcu, Chezan, & Van Horn, 2015). The researchers also suggest that working while still 
in their PSE program provides the student rrore support in their job and can help a 
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student to be more successful if they are getting support at work and away from work 
(Petcu, Chezan, & Van Hom, 2015). 
How students with IDD perform after PSE 
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Ross, Marcell, Williams and Carlson (2013) conducted a study with the purpose 
of reporting how 125 graduates from the Taft College Transition to Independent Living 
(TIL) program have perfonred in areas of ernployrrent and independent living in ten 
years since their graduation from the program TIL program keeps up with their students 
for ten years not only to support them and track their progress, but also to assess the 
program's etrectiveness (Ross, Marcell, Williams & Carlson, 2013). The program gathers 
this information yearly through a survey, and bad 125 graduates respond, 70 males and 
55 females; participants were graduates from the years 2000 to 2010 and reported their 
employment, monthly incorre, Jiving arrangerrents, and use of different transportation 
options (Ross, Marcell, Williams & Carlson, 2013). This program has served students 
with Intellectual and Developrrental Disabilities since 1 995 and has seen that their 
graduates have higher ernployrrent rates and better independent living outcorres than 
what has been observed in persons with Intellectual and Developrrental Disabilities in the 
general population (Ross, Marcell, Williams & Carlson, 2013). Ross, Marcell, Williams 
and Carlson (2013) did not neglect that the students that attend their program were very 
likely rmre prepared and motivated to pursue independent Jiving regardless of the 
program because they took initiative to find options instead of just letting things happen. 
Generally speaking people who attend a university and receive a degree are associated 
with higher job placerrent and earning potential; the study fm.md this to be true for 
students with Intellectual and Developrrental Disabilities as well (Ross, Marcell, 
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Williams & Carlson, 2013). Overall the study shows that the Transition to Independent 
Living program at Taft College is positively impacting sttxients with Intellectual and 
Developrrental Disabilities, making them rmre prepared and marketable when being 
employed and teaching them the necessary skills they need to be irx:lependent (Ross, 
Marcell, Willia� & Carlson, 2013). 
Campus Enviromnent 
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When thinking about campus environment and its impact on students, it is 
important to consider all meets of the environment that could impact a student Strange 
and Banning (2001) identified four main frarres to consider when looking at collegiate 
environments: physical envirorurent, hwnan aggregate, organi:zational structures, and the 
cultural or symbolic structures. In looking at these human environments we consider 
those who inhabit them and how they are constructed for people and how people perceive 
them (Strange & Banning, 2001 ). F.ach of the four frames is further explored below, 
along with Bohnan and Deal's (2003) organi:zational structures. Bohnan and Deal (2003) 
identify four organiz.ational frarres: structura� human resource, political, and symbolic. 
lbese frames help us understand and support the environments described by Strange and 
Banning so we can understand the environment of a program like this. Seeing how the 
environment and organization work together can help with successful implernentation of 
new progr� and will help us to serve sttxient effectively, especially a population that 
would not be considered our traditional student. 
Physical environment. When considering physical environment, functionality of 
a campus affords and constrains activities while also communicating nonverb� symbolic 
rnessages (Strange & Banning, 2001 ). FtmCtionality as it relates to IDD requires 
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consideration of accessibility, security, and the ability for individuals to rmve through the 
environrrent without assistance. In considering how to create an environment, an 
institution needs to consider what they can provide and what accommodations they 
cannot. ''Typically, practices and policies lead to a delayed, segregated, and 
individualized service, requiring a great deal of tirre, effort, and patience on the part of 
the disabled student" (Staeger-Wilson & Sampson, 2012, p. 247). LongnX>re ( 1995) 
argued that the social construction of disability and poor design creates barriers and 
hinders participation of those with disabilities. For institutions designing program; for 
individuals with IDD they have to identify what those barriers might be and how they 
will work to eliminate them or be transparent about those hindrances. According to 
Kenney, Durmnt, and Kenney in Mission and Place (2005), "The campus planning 
process itself can often fucilitate change. Constituents have an opportunity to express 
what they value about an institution and its campus" (p. 5). Strange and Banning (2001) 
address whether the accommodations in the physical environrrent were planned or an 
afterthought and provide the following example: the institution provides a curb cut for 
wheel chair users. However, it was done as an afterthought and a ramp was trade with 
extra cement rmking it obvious that it was not a planned curb cut. In the case of 
developing a program for individuals with IDD, an .institution rmy design the program to 
put the students in an accessible residential :facility that is next to the train accessible 
academic building they will be in for classes. This would help minimize their travel time 
and accommodate for a wide range of disabilities. Thinking of the users' perception of 
their value becomes essential to their feeling welcomed and wanted on campus (Strange 
& Banning, 2001). 
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When designing a facility there are other considerations that must be made such 
as the usability of progra.rm, policies and equipment to ensure that the building and 
everything within the building are serving all as effectively as possible (Staeger- Wilson 
& Sampson, 2012). When Missouri State University was renovating their recreation 
center, they sought out mmy different opinions especially those of students with 
disabilities. In doing so, they were able to make the new recreation center not only 
inclusive and accessible for people with disabilities, but they were able to easily access 
everything without inconvenience (Staeger-Wilson & Sampson, 2012). 
1be overall goal for universal design is to create seamless access for most people 
with the specific intent of providing access to at least 95% of the population Each 
of the principles contnbutes to basic design and fi.mctionality for a broad range of 
individuals (Waston, Bartlett, Sacks & Davidson, 2013, p. 160). 
Accessible design is imperative to be as inclusive as possible to an entire student 
popu1ation Utilizing Universal Design was critical in the construction of the new 
recreation center and offers a transfonnative approach to providing access which allows 
the University to be in compliance with ADA regulations and implement approaches to 
design that are easier to utilize for everyone (as cited by Staeger-Wilson & Sampson, 
2012). For students with IDD universal design is important to their ability to be able to 
navigate and participate in campus fully. Like other students they may have a physical 
impairment or might just need the design of a campus to be easy to navigate. Institutions 
that utilize universal design are setting their students up for success and are creating their 
spaces to be effective and efficient for students for many years to come. 
IDD PROGRAMS 32 
At the University of Wisconsin Whitewater (Whitewater), universal design in 
addition to complying with ADA was utilized in the creating and building of a new 
residence hall; considering all students, present and future, who might occupy that space 
to improve access for students with disabilities and thus gaining tmre retention (Sahren, 
201 1 ). 
What Whitewater did was con.sider design elements for students with all sorts of 
disabilities, low vision, blind, dea� hard of hearing, learning disabilities, Autism 
Spectnun Di5order, irental heahh needs, etcetera (Watson, Bartlett, Sacks & Davidson, 
2016). Students with IDD could face one or many of these challenges and it is important 
to consider all the students who occupy space on campus and to also identify those who 
may coire in the future and create a space they could enter without obstacles. According 
to Watson, Bartlett, Sacks, and Davidson (2013), some of the things Whitewater 
identified included: 
Specific items requested in the residence hall construction plan included, but were 
not limited to; better designed bathrooms, accessible student workspace, higher 
outlets, less physical effort when possible, easier living for students with vision 
and hearing di5abilities, and effuctive design of comrron spaces (p. 163). 
How Watson, et al (20 13) identified what was critical was through getting input from 
students with disabilities that attend the institution to broaden the universal design 
impleirentation. They captured this through foc1.1.5 groups, which led to the universal 
design solutions chosen by the architectural group to be implemented: 
enhanced accessible bathrooms for students needing personal care, inclusion of 
orientation material like grooves on the walls for guides and transitional floor 
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materials for sttxients with visual impairrrents, computer labs and small work 
rooms respecting muhip le styles of learning and consistent layouts of living 
spaces (Watson, Bartlett, Sacks & Davidson, 2013, p. 165). 
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There are many things that we might not think about when serving sttxients with 
disabilities, but Whitewater integrated them into their residence hall. Sorre examples of 
necessities might be color coded floors for easy cli:frerentiation and orientation, 
orientation guides laid into the floor, different types of flooring to indicate different 
comrmn spaces, keyless entry, bottom drawer :freezers, doorways that are all wide 
enough for wheelchairs, and hallways that allow two wheelchairs to pass at the sarre t:irre 
(Watson, Bartlett, Sacks & Davidson, 2013).  Comnitting to universal design beyond 
ADA regulations on a college campus is an ·important commitment and should always 
consider ctuTent students' needs, in addition to future student needs. Creating a 
welcoming user-friendly envirorurent will help with future recruit:nlent and retention of 
students (Watson, Bartlett, Sacks & Davidson, 2013). 
Human aggregate. The second environrrental consideration from Strange and 
Banning (200 1 )  is the impact of the human aggregate, ''hwnan characteristics influence 
the degree to which people are attracted to, satisfied within and retained by an 
environment" (p. 35). What this ireans is that in every environment there are elerrents 
that certain people are rrore attracted to than others. For example, developing a 
corrmunity in a residence ball for individuals with IDD would rrean considering what 
special accomrrodations they may need, like elevator access and people around to 
support them through the day. This helps identify the needs and wants of students on a 
college campus and helps us to construct, identify and understand patterns in a campus 
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environment. "All of these theories are reductionistic in their approach to assessing 
human environmmts in that they all attribute environmental differences partially to the 
collective effects of individual members' personalities and styles" (Strange & Banning, 
200 1 ,  p. 48). By tmderstanding these corx;epts, we can look more deeply at institutional 
profiles and be able to respond effectively to the needs of underrepresented students 
(Strange & Banning, 2001 ). 
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''Including students with disabilities in the campus corrnnunity sends a clear 
message that individuals with disabilities soou1d be viewed as natural rrernbers of their 
conmunity" (Kelley & Westling, 2013, p. 7 1  ). Providing a safe space for this population 
on campus means considering how their cornrmmity is monitored and how the students 
are supported through their experience. Institutions have to consider several safety 
concerns related to this population that may greatly difier from the traditional population. 
lbey may have to consider things like entry to and from buildings, protection from 
harassment and bullying, and having staff trained to support and erx;ourage this 
population. Western Carolina University is one example of an institution that has 
developed a program for individuals with IDD and took in to consideration what type of 
human support the students would need during their experience at the institution. They 
have a system of peers trained to assist students with IDD through their University 
Participant program, the peers are called natural supports (Kelley & Westling, 2013). 
Kelley and Westling (201 3) explained that each semester there are over 200 natural 
supports that assist eight students with IDD, and on any given day up to 1 0  natural 
supports will provide support for one student. Through the University Participant and 
natural support prograrm there are many groups and individuals that benefit from the 
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work that is being done (Kelley & Westling, 2013). According to Kelley and Westling 
(2013), the students with IDD "benefit from opportunities to have daily interactions with 
same age peers who serve as role rrodels, guide and direct them through social activities, 
and help them make decisions that prorrote independence" (p. 71). Secondly, the fucuhy 
benefit because they can use a students' role as a natural support to assess their skills and 
potential in the field of the student's choice (Kelley & Westling, 2013). Kelley and 
Westling (2013) descnbed many instances in which the natural supports benefit. 
Seemingly rrost important is that the student has the opportunity to develop a rrore 
positive view of individuals with IDD, specifically their peers. Natural supports "can 
learn how to create individualized lesson plans, provide instruction, implerrent behavior 
plans, problem solve, and docurrent sttdent progress" (Kelley & Westling, 2013, p. 71), 
arrong other things like developing direct service skills and leadership skills. Natural 
supports have expressed the importance of their role and how it has impacted their future 
careers, giving them a greater tmderstanding of how to work with and treat individuals 
with IDD (Kelley & Westling, 2013). 
Human resource frame. 1be human resource frame tries to tmderstand the 
relationship between a person and an organization In Bohnm and Deal (2003) there are 
four core ass�tions to explain the link between a person and an organization, these 
assumptions have an obvious connection when thinking about serving students with IDD. 
1be first assumption being that "organizations exist to serve human needs rather 
than the reverse" (Bohnan and Deal 2003, p. 1 1 5). 
1be program will be in place to serve them and they will directly benefit from the 
work fucuhy and staff are doing for them, but what do those fucuhy and staff gain? lbey 
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get to work with these students and they get to serve an educational need at a level many 
others don't, but we must have good organizations for it to be mutually beneficial and the 
person must fit the organization and vice versa. According to Bohnan and Dears (2003) 
assl.Utlptions, ''people and organizations need each other (p. 1 1 5)," one cannot survive or 
thrive without the other. Organi2ations exist because people feed the organization ideas, 
energy and talent and by working, people get what they need to sustain themselves such 
as salaries, careers and opportunities for growth (Bohnan and Deai 2003). While people 
aoo organizations need each other, the fit of the two together is essential because if the fit 
is not right one or both of the parties involved will suffer; if the fit is good rreaningful 
things will happen and the person and organization will IDJve forward because of each 
other (Bohnan and De� 2003). 
''The concept of need is controversial" (Bohnan & De� 2003, p. 1 1 5). 1be idea 
of need is vague, hard to observe, variable, and influenced by others. To identify the 
needs that people have Bohnan and Deal (2003) utilized Abraham Maslow's hierarchy of 
needs which was touched on earlier in this chapter, but here again are the five identified 
groups of needs in order; physiolo gicai safety, belongingness and love, esteem, and self­
actualiiation Needs are different person to person when it corres to what they need from 
an organization, but everyone needs oxygen, water, food, and to feel safe. 1be other 
needs can look different from person to person which is why the idea of needs is so vague 
and hard to observe as you would have to take into consideration every irxlividual In the 
mindset of a program it would need fuculty and staff with specific skills and the ability to 
work with students with IDD. The students may need special accommodations or extra 
IDD P ROGRAMS 
help, but employees also have needs to be considered; do they feel comfortable, 
connected, and valued at the institution and by the program 
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It is important for the employee to feel connected and want to be doing the work 
they are doing for a program because they have such a great influence over the students 
and the students will be at a disadvantage if the faculty or staff member is not :fully 
present. Th.ere are six basic human resource principles presented by Bohnan and Deal 
(2003): build and impleirent a hurnan resolll'ce manageirent strategy: hire the right 
people and keep them; invest in them; empower them; and promote diversity. It is 
important for the institution to understand the importance of their employees, not only 
finding the right ones, but then investing in them to keep them and make them better. 
People want room to learn and grow, organizations need to provide room for growth, 
autonomy, influence, intrinsic rewards and upward movement. ''Progressive 
organizations empower employees as well as invest in their development. Empowerment 
includes making information available, but it doesn't stop there. It also involves 
encouraging autonomy and participation, redesigning work, fostering teams, promoting 
egalitarianism, and giving work meaning" (Bohnan & Dea� 2003, p. 143). 
Organi7.ational environment. The third environment identified by Strange and 
Banning (2001) is organization and it is expressed that "organizations can be thought of 
as environments with a pw-pose" (p. 61). 
In considering the structural and hmnan resource fraires, the institution 
detennines what support systems are in place and who those individuals report to 
(Bohnan & Dea� 2003). They must also consider the level of training individuals receive. 
Under the political fraire, those coordinating the program need to consider who needs to 
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be involved in the planning and development of the program; and services (Bohnan & 
Dea� 2003). As decisions are made, like where to house the program or what courses will 
be taught, those with the power are able to detennine what will happen Institutions are 
filled with meaning and incorporating all students in those traditions and special elements 
of the institution needs to be considered. We see in the fbur examples above, intemional 
organizational environments that are benefitting students with IDD. While program; for 
students with IDD are continuing to grow they are becoming more and more important to 
the admission and retention of universities organizations as a whole especially in regard 
to innovation. Strange and Banning (2001 )  state, 
Innovation, too, is an important performance criterion for colleges and 
universities. As dynamic institutions, colleges must be responsive to societal 
conditions, reflecting changes in programs and curricula in order to continue to 
attract a sufficient student enrollment base. The foundation of any institution of 
higher learning must support the creation and implementation of new ideas and 
practices for purposes of expanding our understanding of the work.I around us for 
improving its fimctioning. In that sense, colleges and universities, in addition to 
their role as transmitters of culture, are institutions dedicated to innovation 
Resistance to change and innovation tlrreatem the very ethos of any organization 
committed to learning (p. 77). 
Institutions determining how to develop progrrum for special populations like individuals 
with IDD will help the overall institution 
Structural frame. According to Bohnan and Deal (2003) ''the stroctural 
perspective champions a pattern of well-thought-out roles and relation5hips (p.45)" in an 
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organization lbere are six assumptions that provide structure for what is needed to 
understand in an organization, especially in its infuncy. AsslUTlption one identifies the 
need for organizations to have goa1s and objectives, knowing and understanding why the 
organization is place (Bohna.n & Deai 2003). Creating an office or program mission 
staterrent, vi5ion staterrent and learning objectives can help keep everyone in the 
organization on track and provide a set of corrnnon goa1s. In the case of programs for 
students with IDD the main goal is to create a learning environment for those with IDD to 
gain indeperxience and learn skills that will help them pursue the future that they choose. 
In assumption two, different professionals or departments on campus are working 
together from their respective areas to help the students be successful (Bohnan & De� 
2003 ). This also means that these individuals also have an understarxiing of the dilferent 
roles each person is responsible for so that they are helping within their area and within 
the overall program. By utilizing people's talents and areas of speciahy you are making 
the rmst of your time doing what you know how to do and are giving the program and 
students rrore support in the process. This leads to asstnnptio n three, defining who 
oversees what aspects of a students' tirne in college, but also creating a means or 
procedure for cormmmication so all parts can have all the infonnation they need to help a 
student be successful Prograrm are supporting the whole student, which involves many 
different people at an institution, determining what this comrmmication will look like to 
best support students' needs to be considered. 
AsslUTlption four, suggests that a program might experience extraneous pressmes� 
whether that be from upper level administrators, comrmmity members or parents it is 
irq>ortant to consider their suggestions or concerns and do the best you can as a program 
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to fulfill requests or needs if they are reasonable (Bolman & DeaL 2003). This is 
especially important if the pressure or requests are corning from the group that saw a 
need for the program and fought for it to becorre a reality. The fifth assumption, a 
program must be created in a way that works best for the institution it will be established 
at (Bohmn & DeaL 2003). Understanding that what works at one institution will not 
necessarily work at another, but it could help create a guideline and understanding for a 
new program to rmve forward. Institutions have different goals and needs and if they 
don't see a program for students with IDD enhancing their university community or 
rmving their university forward it probably will not be useful to try to insert this new 
program to the institutions structure. 1be final assumption gives space for an organization 
to improve, if something is not working the way it could or as originally intended 
analysis can be done and then rmve on with restructuring to rreet the organizations needs 
(Bohnan & DeaL 2003). Also realizing that what works now at an institution may not 
work a fuw years down the line and restructuring may be necessary to continue to meet 
the needs of students. Commn reasons for restructuring according to Bohnan and Deal 
(2003) are environmental shifts, technology changes, organization growth, and leadership 
changes. 
Bohmn and Deal (2003) acknowledge that the structural form can both enhance 
and constrain what an organization can accomplish. As organizations, we must look at 
the structural imperatives of our organization, si2e and age, core process, environment, 
strategy and goals, infonnation technology, and nature of the workforce (Bolman & DeaL 
2003). ''Understanding the complexity and variety of design possibilities can help create 
structures that work for rather than against, both the people and the purposes of 
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organizations" (Bohnan & DeaL 2003, p. 67). Looking at these imperatives helps create 
urxlerstanding of an organization, but it will also help identify the dilemmas of an 
enviromrent and organization ''Finding a satisfactory system of roles and relationships 
is an ongoing, universal struggle" (Bohnan & DeaL 2003, p. 69). Structural dilemmas 
generally can be seen as tough trade-offi; without easy answers according to Bohnan and 
Deal (2003); they are differentiation versus integration, gap versus overlap, underuse 
versus overload, lack of clarity versus lack of creativity, excessive autonomy versus 
excessive interdependence, too loose versus too tight, goalless versus goalbourxl, and 
irresponsible versus tmresponsive. 
Group structure is also to be considered, "A key to group structure is the work to 
be done. Tasks vary in clarity, predictability, and stability. The task-structure relationship 
is the same for small groups as for larger organizations" (Bohnan & DeaL 2003, p. 95). 
Developing, implementing and rmintaining a new program at an institution would be 
considered a complex task for a group. According to Bohnan and Deal (2003), 
complex tasks present challenges different from simpler ones . . .  Simple tasks 
align with basic structures-clearly defined roles, elementary forrm of 
interdependence, and coordination by plan or cormnand. More complicated 
projects generally require more complex forms: flexible roles, reciprocal 
interdependence, and coordination through lateral relationships and mutual 
feedback (p. 95). 
Bohnan and Deal (2003), state that "without a workable structure, performance 
and roorale structure, and problem; multiply" (p. 96). There are five, five-person 
structures descnbed by Bohnan and Deal (2003), they are one boss, dual authority, 
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simple hierarchy, circle, and all-channel network. The most effective structure will be 
different for every program just due to how it fits into the institutions overall structtrre, 
who is involved and who makes decisions, but the structure that would allow everyone to 
be fully involved would be the all-channel or star network. 
It creates nrultiple connections so that each person can talk to anyone else. 
Information flows freely; decisions require touching muhiple bases. Morale in an 
all-channel network is usually very high. The arrangement works well if the task 
is arrorphous or complicated, but it is low and inefficient for a simpler task. It 
works best when team members bring well-developed conunmication skills, 
enjoy participation, tolerate ambiguity, embrace diversity, have good 
comrrnmication skills, and manage conflict (Bohnan & Deal, 2003, p. 98). 
Utilizing the all-channel network will allow all persons involved to take an active 
role in the success of the program It allows them to own their responsibility and work 
with the others in the group to make the program successful This structure can also be 
difficult to execute effectively if there is not clear and effective comrrnmication or if there 
are members that aren't as dedicated and are not pulling their weight for the group to be 
soccessful This can be confu5ing in regards to who to report to if there are issues or 
when who to bring concerns to, but after identifying roles within the group those 
concerns should be resolved. The research of Katzenbach and Smith (1993 as cited by 
Bohnan and Deal, 2003), 
Highlights six distinguishing characteristics of high-performing teams: 
1 .  High-performing teams shape purpose in response to a demand or an 
opportl.mity placed in their path, usually by higher management. . .  
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2. High-performing teams translate comrmn purpose into specific, measurable 
perfonrance goals . . .  
3 .  High-performing teams are a manageable size . . .  
4. High-performing teams develop the right mix of expertise . . .  
5. High-performing teams develop a cormmn connnitment to working 
relationships . . .  
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6. Members of high-performing tea.rm hold themselves collectively accountable 
(Bohnan & Deai 2003, p.105- 1 06). 
Katzenbach and Smith (1993) used an example of a task.force that was put together with 
people from di:fferent companies after being assigned a task by management. This is 
similar to what would happen to make a program for students with IDD possible. This 
program couJd be seen as a need arrong the collll11llllity, parents of students with IDD, 
fucuhy or administration There would need to be a strong case of why the program is 
necessary and the impact it could make for it to be cornidered. 1bere are so many 
different aspects of a student's experience that there are many people that would need to 
be involved in deciding if the program is possible. The administration would pull people 
together like the Directors of Disability Services, Admissions, Housing and others they 
see fit to start having a conversation about how to make the program a possibility at their 
institution. After determining that the program is doable and will make an impact the 
Directors of many departments would need to come together to create a timeline and 
goals for the program Like the team in Katzenbach and Smiths (1993) work, this is a 
responsibility that is being added to each person's plate and it would be easy to just 
divide work up and then come together, but the team will be more productive and 
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generate rrore ideas if they did not do this. 1be directors may want to add others from 
their departrrent to the table, but this can begin to cause confusion and add too many 
opinions when trying to work out the beginning details. Keeping teams limited tmtil goals 
and outcomes are established will help the original team to cornmtmicate in the long nm. 
1be original team was selected becaU5e of their experti5e and what they can bring 
to the table in mean.5 of not only ideas, but aspects of a student's lifu that will impact their 
experience on campU5. Keeping this group small organized and accotmtable to the 
implementation of the project will be essential to its success and creating buy-in arrong 
other colleagues that may not believe the program is possible on campus. Having a group 
that is trusted on carnpU5 backing this new program will uhimately help the program be 
soccessful 
A downside of keeping the number of people involved at inception is that they 
group could be missing others expertise. While this is a concern, it does oot rrean that 
those directly involved cannot seek out colleagues feedback on ideas. 1be expertise of 
others will also be needed to continue to grow and improve the program in the future. 
The proposal can always be changed and adapted as profussionals see fit. 
If a program can get a team of high-performing professionals together to work 
effectively and efficiently it will uhimately be in the students' best interest. 1be team 
must be devoted to their part in making a student with IDD successful on a college 
campU5 and beyond. According to Bolman and Deal (2003) every group develops a 
structure as members of the group work together toward a cornrron goal, but whether the 
structure is effective or not depends on the conscioU5 attention of the group to their 
structure and roles as they are imperative to group perfonnance. 
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Political frame. According to Bohnan and Deal (2003), political processes are 
universal and since they will not go away we must tmderstand and manage them better. 
There are five assumptions from Bohnan and Deal (2003) that give a better 
tmderstand ing of the frrure. 
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The first assumption, "organizations are coalitions of diverse individuals and 
interest groups" (Bohnan & Deai 2003, p. 1 86), applies to prograrm for students with 
IDD because the program as an organization could not support a student on campus 
without creating a coalition with other offices. The program needs help from others to 
provide service for their students, ensure their safety and security when they are oot with 
facuhy and staff of the program The second asswnption, "there are enduring differences 
ammg coalition members in values, bel.iefS, information, interests, and perceptions of 
reality" (Bolman & De� 2003, p.1 86), can be present in a program if the coalition has 
different ideas of what reasonable accomrrodations or needs ofthe students with IDD are 
and bow the coalition rrembers are willing to serve these students while also having to 
focus on all other students they serve, whereas the program specifically focuses on the 
students with IDD. The third assumption about allocation of resources could be a great 
detrirrent to the program if administrators who at one point promised resources 
reallocated those resources away from the program, which connects to the fourth 
assumption (Bohnan & Deai 2003). Assumption fotrr states "scarce resources and 
enduring differences make conflict central to organizational dynamics and underline 
power as the roost important asset" (Bolman & Deai 2003, p. 1 86). Administrators have 
the right to change their mind and reallocate. Whether the program will survive or oot 
without it is oot really their problem because they can allocate as they see will be the 
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IOOst prodt.£tive for the institution. If you are using a large arrount of resources on a 
small percentage of the students at the institution and administrators don't see or 
experience the impact the fimds are making it woukl just make sense to reallocate. The 
final assmnptio n also plays into rmney allocation, "goals and decisions errerge from 
bargaining, negotiation, and jockeying for position arrong competing stakeholders 
(Bohnan & Dea� 2003, p. 1 86)." You coukl be asked to cut your bl.Xiget some and have 
the opportunity to negotiate with administrators and it would be crucial to utilize this time 
to benefit the program 
''The assmnptions of the political frrure outline sources of power dynamics. A 
coalition fo� because of interdependence arrong its rrembers; they need one another, 
even though their interests may only partly overlap" (Bolman & Deai 2003, p. 188). 
Academics and managers traditionally have viewed organizations as having an apex of 
authority, but the political fr ure suggests otherwise when viewing organizations as 
coalitiom allowing influencers outside of the perceived authority to help set goals and 
make decisions (Bohnan & Deai 2003). This frarre views authority as only one form of 
power in an organization, but when viewed as a coalition together members can do rmre 
than they could separately (Bolman & Dea� 2003). According to Bolman and Deal 
(2003), parti5ans may lack authority, but they have other power sources; position power, 
information and expertise, control of rewards, coercive power, alliances and networks, 
access and control of agendas, framing: control of meaning and symbols, and personal 
power. Having multiple sources of power enables authorities ability to dictate decisions 
without input.. This allows for program decisions to be made for the best of the student 
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with views from all involved areas, not just one person with part of the information 
making decisions that impact multiple others. 
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Symbolic frame. "The symbolic frarre seeks to interpret and illuminate basic 
issues of meaning and belief that make symbols so powerful It depicts a world fur 
different from traditional canons of rationality, certainty, and linearity" (Bohnan & Deal, 
2003, p. 242). There are five assumptions that make up the symbolic frame. 
According to Bohnan and Deal (2003) symbols help to express an organizations 
culture and when we think about the assumptions in this way it helps to create 
understanding of the assumptions. In college there are many things that happen that are 
symbolic rrornents, such as the graduation ceremony. While the cererrony itself is 
symbolic of the completion of your degree the ceremony itself is not what's important. 
It's the fuct that you have earned and been granted your degree. This aligns with 
assumption one, "what is most important is not what happens but what it means" 
(Bohnan & Dea� 2003 p. 242). For students with IDD earning any sort of certificate or 
degree can be very important and developing programs that allow them to gain skills and 
graduate will help them to gain jobs. Though their degree or certificate may not be the 
equivalent of a Bachelor's degree, it is still important and valued, especially by the 
student and their family. 
Assumption two, "activity and meaning are loosely coupled; events have multiple 
meanin� because people interpret experience differently" (Bolman & Deal, 2003, p. 
242), can be applied to higher education and the college experience as a whole. People 
have many different views of what college is and should be because there are so many 
ways to be involved outside of class and activities to find value in. The difficult part is 
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that everyone has a different perception and experience during their higher education 
experience. When an employer compares you to a peer based strictly off your degree 
achievement they miss every other activity that you invested in and growth opportunity 
you took part in. For students with IDD while they may be earning a certificate for 
completing life skills focused classes, they still had the opportunity to experience college 
and be involved outside of the classroom Just seeing that they attended college and were 
successful could put them ahead of their peers when looking for jobs or apartments 
because though their training is different, they were prepared for life after college. 
''In the race of widespread lUlCertainty and ambiguity, people create symbols to 
resolve confusion, increase predictability, find direction, and anchor hope and faith" 
(Bolman & Dea� 2003 , p.242). Assumption three can be tied to the wheelchair symbol 
utilized to indicate or symbolize disability, while not all disabilities are visible this is a 
symbol that people know the meaning of and can make sen5e of when something as 
complicated as a disability can be hard to understand. 
1be fourth assumption focuses on an events expression rather than what it is 
producing (Bolman & Deai 2003). This ties to the example of graduation, nothing 
particularly tangible is produced except a photo opportunity, a proud student and family, 
and increased confidence, but the expression of degree completion is really what is 
important. Again for students with IDD having the ability to say they completed a 
certificate or degree can be very impactful and be the initiator of great life change for the 
student. 
1be fifth and final assumption talks about organizational culture which is 
imperative in a college environment, culture being the thing that ties a community and its 
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values and beliefS together (Bohnan & Deai 2003). The culture of an institution helps 
with school spirit, buy-in, experience satisfuction and overall happiness with your 
experience. When students with IDD really get brought into the culture and cormrnmity it 
can be really special. There were students at Clemson University accepted into sororities. 
For rmst this is an important aspect of their college experience and the campus culture. 
Allowing students with IDD into the Greek system shows a campus' willingness to truly 
accept a corrnnunity that bas historically been at a disadvantage. 
Creating symbols at an institution that can express that institutions culture can 
help descnbe and easily understand an institution The symbols can help descnbe the 
values and vision of the institution or it can be as simple as the mascot that represents the 
institution that people can recognize and creates an excitement and school spirit. Stories 
also help to create culture and effective organizations should be full of good stories. In 
many recognizable pro� for students with IDD there have been stories on the news 
that have brought positive attention to an institution This gives the idea that the 
institution is inclusive and whether they meant it or not that story helps create and form 
the institutions culture. 
Framework for Assessment 
When looking at this case study, program evaluation will be key in not only 
obtaining the information needed, but also to be able to evaluate the institution's life 
skills program outcomes versus their intent. ''Evaluation is made to identify performance 
of participants and effectiveness implementation of the programne itself'' (Darussalam, 
2010, p. 57). '"The two major purposes of assessment are improvement and 
accountability. Improvement refers to the fonnative aspects of assessment and evaluation 
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Accolllltability, on the other band, refers to summative or "effectiveness" dirrensions of 
assessment" (CAS, 2006, p. 20). Both summative and fonnative fonm of evaluation will 
be used in this study, fonnative being rrore prevalent than summative. 
Summative evaluation. According to Davis (2003) "summative evaluation is 
undertaken for the purposes of accmmtability or resource allocation (in the case of 
program;)" (p. 35). Summative evaluation will be used to assess if the program is 
teaching students what it intends on them gaining from the experience. This type of 
evaluation is typically quantitative based, looking at a students grade or numeric score to 
assess their achieveirent 
(https://www.csn.edu/sites/default/fiJes/documents/imported/summative_ vs_formativeeva 
luation. pd f). Looking at the grades or scores of all students in a particular class or 
assignment can show if the class is being taught well, if the class or assigrurent is making 
the impact it is supposed to and if students are understanding the material 
(https://www.csn.edu/sites/default/files/documents/imported/summative_ vs_forrnativeeva 
luation.pdf). If all scores are low in a class then an error of sorre sort has been made and 
needs to be evaluated and corrected 
(https://www.csn.edu/sites/default/files/documents/imported/summative_ vs_furmativeeva 
luation.pdf). This helps the program or instructor to rmke each COl..ll"Se the rmst effective 
for learning. 
Fonnative evaluation. According to Davis (2003), "fonnative evaluation is 
undertaken for the purpose of improving and developing an activity, program, person, or 
product (p. 35)." Fonnative evaluation shows how the program was fonred, where it 
started and shows how it is operating now. Specifically, this type of evaluation helps 
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institutions change over time based on comparing their learning objectives and outcmres 
to what the students actually seem to gain between the tirre they arrive to program 
completion This is where evaluation will help show the growth of the program over tirre, 
what has changed and why. 
The Cotmeil for the Advancem:mt of Standards in Higher Education (CAS) has 
general standards and guidelines in place that will be utilized when evaluating the 
program and will be considered when corrnmmicating information to others. 
The formal education of students consists of the curriculum and the co­
curriculum, and must promote student learning and development that is 
purposeful and holistic. Program> and services must identify relevant and 
desirable student learning and development outcomes and provide program; and 
services that encourage the achievement of those outcomes. Relevant and 
desirable outc01res include: intellectual growth, effective comrmmication, 
realistic self.appraisai enhanced self-esteem, clarified values, career choices, 
leadership development, healthy behaviors, meaningful interpersonal 
relationships, independence, collaboration, social responsibility, satisfying and 
productive lifestyles, appreciation of diversity, spiritual awareness, and 
achievement of personal and educational goals. Each program and service must 
provide evidence of its impact on the achievement of student learning and 
development outcomes. (CAS, 2003, p. 1 )  
In 1991,  Erwin defined assessment as ''the systematic basis for making inferences 
about the learning and development of students" (p. 19). This program assessment can be 
most effective by utilizing learning and development outcomes and goals for students. 
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Students with IDD may have different personal outcomes set with their advisors as well 
1be assessment could be done for the class as a whole, but might be rmre telling of 
learning and development if each student in the program is evaluated as part of the 
assessment process. Erwin (1991) described assessment as a process to increase students' 
learning and development and the major ptnposes being improvement and accountability. 
Utilizing assessment as a tool of accmmtability can assist prograrm in staying ClllTent and 
serving students in the rrost effective way possible. 1be students will benefit from a 
program that does assessment to improve their program along the way. 
According to Erwin (1991), there should always be discussion about how 
assessment will be implemented to improve programs after assessment. While assessirent 
itself is important, application of the findings is imperative to its effectiveness and is 
what makes the time and resm.rrces put into assessment worth it. We do not want to waste 
the titre of those working in the program to do the assessment and then leave everything 
as it was prior to assessment. Setting program goals and guidelines can keep all person.5 
and departments involved in the program accotmtable to serving students in the rmst 
effective way possible. 1bese students are coming to learn and develop like any other 
college student. 1be program gets to focus on making them soccessful members of 
society and not teaching information on a specific major or subject so without 
accotmtability among the staff it could become difficult to meet set outcomes. 
Each program should choose how they want to assess their learning and 
development outcomes and then make a plan as to how they will gather and evaluate their 
information and make improvements to the program. While there is not one right way to 
do assessment, being able to talk about the growth and development seen or tmSeen is 
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important to be able to continuously develop the program Also, being able to talk about 
why an improvement or change was trade will be important when talking not only with 
administration, but also potential fumilies or donors. 
According to Davis (2003), institutions do assessment to help them rrake 
decisions or to improve what they're doing. "CtnTent emphasis on assessmmt also 
implies that the evidence of student learning is used as the crucial evidence of quality of 
programs in Higher Eclocation" (Praslova, 2010, p. 217). Programs for students with IDD 
need to be seen as impactful and valuable to continue to serve students. Assessment of 
the programs will help them to continue to serve participants effectively. 
It is important to utiliz.e assessment to understand where the program started and 
how it has developed to where it is now, utilizing assessment as a means for 
understanding program growth. Using a qualitative and personal interaction model for 
research, while also assessing docuirents will allow the researcher to see written changes 
in learning objectives or outcoires in the program and differences in curriculum. While 
having conversation about the changes will allow those involved with the program to 
explain what wasn't working or what objectives or outcomes weren't being Iret and why 
it changed. 
This assessirent will give an overall view of program development By being 
knowledgeable of goals and constructed envirorurent of the program, understanding 
student growth will become significantly less difficult. Assessment is critical to program 
growth. Understanding the growth that has already happened will help the program 
continue to grow and change to meet the needs of the students and institution. By 
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continuing to assess the program, we can determine if the program and institution are 
serving its students to the best of its ability. 
Chapter Summary 
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Shyman (2013) recognizes that few groups have suffered as much societal 
oppression as individuals with developrrental disabilities. People with developmmtal 
disabilities used to be compart:rrentalized by disease, which was fot.md to be ineffuctive 
because so little was known about the disabilities that people were trying to create rhyrre 
and reason in a way that they had in other situations, but this was not the srure. ''Of all 
sttrlents with disabilities, those with intellectual disabilities have the poorest post-school 
outcorres. (Hart, Grigal, Sax, Martinez, & Will, 2006)" 
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Chapter 3 
Methods 
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This chapter outlines the fra.rrework that was utilized to conduct the qualitative 
case study looking at developirent and implementation of a program for those with IDD. 
A case study was utilized to create a well-rounded view of the developirent and 
impleirentation of a program for students with IDD at an institution in the Midwest. 
lbrough interviews and doctnrent review the researcher was able to create a holistic 
view, and provide insight in to how one institution developed and impleirented their 
program for students with IDD. 
Design of Study 
This study utilized a case study qualitative approach for data collection and 
analysis. ''The case study irethod allows investigators to retain holistic and ireaningful 
characteristics of real-life events" (Yin, 2003, p. 2). According to Yin (2003) a case study 
design should be considered when ''how" and "why'' questions are being posed; you 
carmot rranipulate the actions of those involved in the study or the events that happen; 
you want to cover contextual conditions because you believe they are relevant to the 
phenoirenon wider study; or the botmdaries between the phenorrenon and context are not 
clear. 
''The case study's unique strength is its ability to deal with a full variety of 
evidence-documents, artifacts, interviews, and observations" (Yin, 2003, p. 8). 1be 
qualitative approach utilized the case study, condocting interviews and looking at 
doctnrents provided to the researcher from the program to bring the information together 
and create an outline for implementation at other institutions interested in creating post-
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secondary education lifu skills prograrm for students with IDD. Structured interviews 
were conducted to gain information in regards to an institution's lire skills program for 
students with IDD. Interviews took place with administrators, fucuhy and staff that are 
active in the program being studied as well as administrators that were instrumental in the 
implementation of the program as identified by the current program director. 
1be researcher completed the interview process at the institution to be able to 
connect more fully with the persons being interviewed and to gain the most information 
about the program and student experience possible. Being able to interact with 
administrators in the space that students live and learn gave the researcher a better 
understanding of the program According to Creswell (2008), interviews yield the best 
results when the participants are not hesitant to speak and can share comfortably. 
Conducting interviews in a space they are comfortable can be important to the data 
received as it is for the connection of the researcher to the site and participant. The 
researcher met with multiple administrators to gain in.sight in to how support was gained 
in the process of implementation, what the program looks like today versus when it was 
established and learn from administrators the impact and growth that they see in their 
students from the time that they enter to graduation. The value of doing interviews versus 
a stnVey is that the researcher can utilize interview protoco� but also has the opportl.mity 
to ask follow up questions and can ask an interviewee to elaborate on their previous 
answer if needed. 
Utilizing curriculum models to understand the goals of the program and different 
doc\.llrents and conversations with administrators to understand the implementation 
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process was essential toward providing infonnation useful for other institutions when 
they are working on the implementation of a similar program 
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Documents were collected prior to and during the researcher's visit to the 
institution to Jay as much ground work and tmderstarxling as possible. Gaining any and 
all pertinent information from the institution helped the researcher to ask the right 
questions. Some questions were clearly answered in the material Interviews were utilized 
for deeper insight, the documents assisted the researcher in asking the right questions 
through the one on one interactions. 
1be researcher established a relationship with the institution's administrators pnor 
to interviews, attempting to gain as much basic infonmtion before meeting fuce to fuce. 
This helped maximize time to be utilized fully and effectively while on their campus. The 
researcher was able to use information gathered befure the interview and ask guiding or 
clarifying questions to gain a better tmderstanding. 
Documentation 
Documents were utilized to help create understanding. Looking at the website, 
social media, documents provided to sttxients and furnilies, and end of the year reports, 
that are important to development were also examined. These documents were examined 
prior to identifying all interview participants as the documents showed a need for specific 
individuals to be interviewed, such as the Director of Accessibility and the Associate 
Dean of the College of Education 
Website. On the website fur this program is detailed information about the 
program itself It also provides information about how to apply, the structure of the 
program, and profiles of fuculty and staff involved. There is information explaining 
IDD PROGRAMS 58 
sttrlent expectations in the program, the financial responsibilities and contact information 
for the program director to set up a tour ad gain more information in person. 
Social media. 1he program does not have a very big social rredia presence. 'There 
is a Facebook group for sttrlents and parents past and present. It is also a place where 
interested families can view information to get a good idea of the activities that happen in 
the program. 
Documents provided for students and families. Many of the documents 
provided in person to interested sttrlents and their families can be foWld on line as well, 
but the program provides them to every student. 1be doctnrents include a general 
overview of the program, financial responsibilities for attending, residence hall 
information, financial aid information, counseling services information, and a general 
university marketing piece about why they should attend that institution These materials 
are provided when a student corres for a tour and shows interest in attending to help give 
and overall picture of the program. 
End of the year reports. 1bree different end of year with a general overview of 
what happened in that school year were provided. One was produced by the staff of the 
program and two were outside evaluators to ensure the program was reaching its goals. 
Site 
1be research took place at a mid-size public institution in the Midwest, serving 
approximately 12,333 students from 42 states and 61 countries; 53 percent are female, 47 
percent male. 1hey are a state leader in program-specific accreditations through national 
associations, and are fully accredited by the North Central Association of Colleges and 
Schools. 1bey have a student-to-faculty ratio of 16 to 1 with 486 full-ti.Ire faculty 
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members, 70 percent of whom hold a Ph.D. or other terminal degree in their field. The 
institution offers 150 programs of study leading to a certificate, bachelor's degree, 
master's degree, education specialist degree, or cooperative doctorate. 
The research specifically looked at the life skills program serving students with 
IDD. The program was implemented in the Fall of2010 and has been serving students 
with IDD for seven years. The program typically enrolls 12 to 1 6  students in each class. 
1he students enrolled come from all over the United States, and have just accepted their 
first lnternatio nal student. 
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1he program itself is housed in the College of Education, they have their own 
depart:mmt that has the director's and two other professors/ case manager's offices as 
well as their main classroom set up in the same space. While the students have life skills 
classes in the classroom connected to the program offices in the education building they 
also use many other physical spaces. Students atrlit classes with traditionally admitted 
students in classroolll'i across campus, as approved by the case manager. &ch student 
also meets with their physical trainer through the Adaptive Physical Education class in 
the recreation center. 
The students each live in a residence hall with approximately 750 other students 
in the :freshman area on campus that is connected to a dining center for easy access. 
While the students are roonnnates with other program participants and the five student 
mentors, they reside and have access to all areas in the residence ball and interact 
regularly with the traditionally admitted students. Students are able to use any and all 
spaces on campus, but they occupy spaces above regularly for their classes and everyday 
living. 
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Participants 
In determining who to talk to it was detennined that the ctnTent director of the 
program, Chrntina, was the best place to start. This individual was also utilized to not 
only identify other appropriate and informative participants but also provided the written 
docturents to the researcher. I utilized the list of who Cluistina thought I shouk.1 
interview and reached out to everyone individually. All of the interviews were conducted 
in the person's office that I was interviewing, I traveled around campus to become 
fumiliar with the places that students interacted with. 
lbere are many departments or individuals that have to work together to serve 
students with IDD, oot always roore than any other student just in a different way than 
they serve other students. The participants inch.rled as many originators of the program 
that were available to give a well-rounded view of the development and implementation 
process for the program. The researcher sought out ctnTent administrators, staft and 
faculty to help in understanding how the program operates now and how the students are 
supported. Understanding bow the program started and where the program is now 
allowed the researcher to ask questions about how the program has progressed and 
evolved. 1be participants were a broad range of professionals across campus that interact 
with the program in some form and that were identified by the program director who are 
ctnTently or have been involved with the program in the past. I spoke with Christina, the 
program director, at the beginning and end of my titre on campus to follow up about my 
visit and ask a few questions that came up during other interviews that I wanted 
clarification on 
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On the first day I also met with Bailey, the Director of Accessibility, which was 
one of the developers of the program at the university. I wanted to get a good base of 
information on the first day so I could alter questions on the second day if needed. One 
the second day I met with as many program partners as were available, the program 
partners have a diffurent view of the program because they interact with the program 
participants for a specific reasort I first met with Owen, who is the professor of the 
adaptive PE class, this is where they get their personal training, through his class. I then 
met with Callie who is the contact for housing that assigns the students and he]ps address 
concerns. Directly following Callie I met with Alex, who is also a housing contact, but 
she lives and works in the hall with the students of the program so she gets to see how 
they interact on a daily basis and their needs in a residence hall, versus the rmre general 
outlook of Callie. The last program partner I was able to interview was April, a Speech 
Language Pathology Graduate Assistant, she meets with and assesses students needs in 
the program. At the last minute Meredith, the past Associate Dean of the College of 
Education, the second program developer became available and I met with her getting a 
wrap-up ho listic view of the program. This meeting he]ped me to process what I had 
heard from program partners and their connection to the program and how and when they 
became a part of the program 
Overall, using day one as the day to get historical information and a holistic 
program view was very beneficial. I went into day two with the program partners 
knowing that they may not have as much historical information, but this gave me the 
opportunity to take rmre time on their specific area that they work with the students ort 
The program partners were able to explain growth of students in specific areas and give 
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examples proving effectiveness that was tanglble. The program partners were also good 
people to get an understanding of students, fuculty and community acceptance of the 
students because they may not be recogniz.ed as program partners and may hear a more 
honest opinion from students, fuculty, and colill1lllllity than the program director might 
hear. 
The seven participants and their role at the institution is described below. 
Christina, Program Director. Christina serves as the current program director. 
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Christina has been at the institution for 7 years and in her role as the program director for 
7 years. She came to this role after many years working in the K-1 2  system and was 
introdu::ed to the program through a friend of one of the program developers as they were 
looking for a new program director. The researcher met with Christina first and last 
during the visit to first get an overview of what to expect throughout the interview 
process and then to ask follow up q�stions after speaking with other participants. These 
interview tirres were designed to gain a more general sense of the program, what it offers 
students, and how di:f:Jerent people across campus work with the program An interview 
with the program director was important as they have been a part of the program since the 
second year of existence, thus they have seen the program undergo change and had 
critical information in how the program actually runs and how it has developed over tirre 
and play an important role in understanding the evolution of this program. 
Meredith, past Associate Dean of the College of Education. Meredith, one of 
the two developers of the program, served as the Associate Dean of the College of 
Eclu::ation during then development, implementation and first few years of the program. 
Dt.ning .her interview she was able to provide insight in to how things occurred during the 
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early years of developing and implerrenting th.is program She was actively involved with 
the program and as a department head in the College of Education She has been very 
active in the developrrent, implerrentation and change that has happened in the program 
and retired May 2018. 
Bailey, Director of Accessibility. Bailey was also one of the developers of the 
program, she has served as the Director of Accessibility for the tmiversity since before 
the programs irnplerrentation and was integral in making sure the students would be 
acconnnodated across campus. She works with students and their fiunilies to learn what 
acconnnodations they need and help them advocate for those accomrrodations. In this 
interview it was important to gain insight in to the creation and implerrentation of the 
program as well as her perspective of how it has evolved over the years. Bailey has 
remained active in not only serving as the Director of Accessibility, but also helps 
evaluate students for admission to the program. She too retired in May 2018. 
Alex, Residence Hall Director. Currently, Alex is a first year graduate student 
serving as the Residence Hall Director of the hall that the students from the program live 
in She came to this role right from her undergraduate experience. She lives on and has 
her office in this sarre area as where the students live. She is active in assisting them with 
any questions or concerns they may enc0tmter in the residence hall, serving as a support 
to the program and students as a whole. In interviewing Alex it was important to 
understand her role in the overall program from the perspective of today. 
Owen, Instructor. Owen serves as the professor to the Adaptive Physical 
Education class at the tmiversity. Hi<; official role at the tmiversity has remained the sarre 
prior to and after the program implementation Now in his class, his students serve as 
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personal trainers to the students in the program He was asked to support the program in 
the second semester of the program when physical wellness was identified as something 
that wasn't being addressed or encouraged with the students in the program Owen was 
asked about his involvement as he came in to the program in the early stages, which 
rream he was able to speak to the evolution of the program as well as his role in that 
experience. Owen also has a therapy dog he brings in regularly for the students to interact 
with and he identified that it helps ease worries of students as they experience college 
away from home. 
April, Graduate Student. April is a first year graduate student in the 
cornnumications disorders program, studying Speech Language Pathology. She is 
training to become a Speech-Language Pathologist and is assigned two students from this 
program per semester as clients. As April serves as rrore of a supportive educator to the 
students of this program she was interviewed to tmderstand this role as it relates to the 
students program Being new to the program could speak to the program's ctnTent status 
and being part of the overall structure. She is responsible for working individually with 
two students a week as well as partnering with three other graduate students to conduct 
roonthly group sessions. 
Callie, Assistant Director of Residence Life. Callie is an Assistant Director in 
Residence Life and has worked with the program since it began. This provided the 
opportunity to gain insight from her regarding the role of residence life as this program 
began. Her role in the Residence Life department is assignments and in this position she 
has helped find a hall that accomrrodates the needs of the students in the program She 
sets up their housing contracts and places the students as the program sees fit. She also 
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helps connnunicate with parents and others at the university if there are issues or 
concerns from the Housing and Residence Life reahn It was important to speak with her 
because this is a major component of the program and she and her department have been 
involved since the begirullng. 
Data Collection 
Interviews with program administrators from the institution were conducted to 
gain greater insight. Program administrators were identified by doing research on the 
creation of the program prior to setting up interviews and by inquiry through the 
institution. Interviews happened on the campus in order to gain the maximum amount of 
information and to get a hands on experience with the program Being able to create a 
connection with those being interviewed in person created trust between the researcher 
and interviewee, providing rrore insight into the individual and their role as well as the 
ability to ask guiding questions to obtain more data. 
Part of the data collection was attempting to fully understand the program and all 
of the aspects that make if irnpactful for students. W aiking around campus, reviewing 
doctnrents, visiting the office and classroom, and speaking with administrators to learn 
about what they tell students and their fumily 's while they are considering the program 
Speaking with as many administrators that were available, provided a well-rounded 
understanding of the program and how they are serving students' needs and adapting to 
serve each students' individual needs. Students participating in the program were not 
interviewed as they are participants in the clllTent program and are UDable to speak to the 
development, implementation, and changes made over time. 
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Interviews were recorded so the researcher could refer to them after the campus 
visit. 1he researcher collected doctunents from the institution that were used to gain 
support of the program and implerrentation materials. 1he doctunents and information 
collected were adapted to remove identifiers to maintain a higher level of anonymity. 
Data Analysis 
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Interviews were conducted following the interview protocol of the study and 
recorded during tnre on campus were transcnbed by the researcher in Microsoft Word. 
The researcher listened to and reviewed recordings and transcriptions multiple titres to 
ensure acctu"acy and full understanding of material Any doctunents, website information, 
print materiai social rredia and so on were analyied. 1hey were analyied to help answer 
the research questions designed for this study. Doctunents were primarily utilized to 
show developrrent and change in the program while interviews tell the researcher why 
change happened. The researcher identified major therres in the interviews and 
docrnrents gathered to combine multiple perspectives and create a holistic view of the 
research collected. After therres were identified coding of material was imperative to 
manage and analyze data in relation to research questions. 
The researcher utilized the interviews and information gathered to create a guide/ 
model for institutions in the fi.nure desiring to establish a program for students with IDD. 
Treatment of Data 
Data was collected through interview and participants read and signed an 
inforrred consent form in order to participate. Contact information for all participants is 
kept separately from the transcnbed and recorded data to ensure they cannot be 
connected and to rmintain participant anonymity. Data will be kept for three years after 
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research completion, per IRB policy, after three years the audio, electronic, and paper 
files will be destroyed. 
Chapter Summary 
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By utilizing a qualitative case study to look at the development and 
implementation of a life skills program it will help to create a guide for future 
implementation of programs for students with IDD. Through interviews and document 
review the researcher was able to create a holistic view of the program, allowing the 
researcher to identify helpful insight for potential new programs to consider. Interviewing 
key players in the development of a current program allows the researcher to gain insight 
that may not be explained or seen in docwnmts. Understanding important documents 
helps to ask the right questions and gain as much insight as possible, once conclusions are 
made. Data is kept for the required amount of time all research will be destroyed while 
important findings are included in the following chapters. 
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Chapter 4 
Results 
The purpose of this case study was to tmderstand how one institution in the 
MX:lwestem United States with a program for students with Intellectual and 
Developmental disabilities was developed, implemmted, and CWTently functions. 
Participants were asked a series of questions to help create a well-rotmded view of how 
the program was developed and implemented, what the program looks like today, and 
how the program has changed overtime. Seven participants were asked to share their 
knowledge and their experiences with the program, and to give specific insight to their 
area of work with the program if applicable. Archived docwrents were also utilized to 
mJre fully understand the program holistically. This chapter will focus on the main 
themes that participants identified in their responses that assist in providing answers to 
the following research questions: 
1 .  What influenced one institution to create a life skills program fo r  students with 
Intellectual and Developmental Disabilities? 
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2. How was the life skills program for students with Intellectual and Developmental 
Disabilities implemented? 
3 .  Who were key players in the implementation of the program and what were their 
roles at the institution? 
4. How is the program structured today? What mJdifications have been made from 
the original program? 
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The origin of the life skills program 
Participants were asked to explain what influenced the development of a lifu skills 
program at their institution What participants descnbed was from their unique 
perspective and role at the institution Some participants could not speak to the origin of 
the program because they were not at the university when the program began 
Need When asked what influenced the development of this program first and 
foremost was the need for it. Cluistina, the cmTent program director, talked about the 
specific group that brought the need for a program of this type to their attention. A group 
of parents with children that have Intellectual and Developmental Disabilities in the area 
near the institution were pushing for a program, 
EXCEL, a group of parents in the Kansas City area. Actually, it's parents and 
business people, and they wanted to have a program like this on a campus for 
students and their fumilies because there wasn't [one in the area]. How hard is it 
for a student to have their siblings go off to college, 'Well what about me? Now 
there is a place for me." 1be me's who didn't think they would, and the me's 
whose parents didn't think there would be places for them to go. 
Cluistina, said that "it was the first post-secondary program [for students with 
Intellectual and Developmental Disabilities] in the state." The EXCEL group was looking 
for a program near home that their students could attend. Meredith, a program developer 
and at the time of implementation was the Associate Dean of the College of Education, 
spoke about how as they considered who they would market this program to, focused on 
those with IDD in a particular region, "our original intention was to pretty much serve the 
middle [of the United States] and the Midwest." 
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When Alex, the current Residence Hall Director of the building that the students 
live in, was asked about the need for prograrm like this she said, 
A lot of parents don't think that their kid will ever go to college. That's not a 
nonnal thing for students with disabilities to go to college and live on their own, 
just because the homble world we live in right now. 
The participants in this study spoke about the need for this program, aJXl bow this 
institution in particuJar was able to �et the requirements that parents were looking for at 
a college. A general need fur prograrm fur students with Intellectual and Developmental 
Di5abilities was also shown for those students to gain life skills and help them have a 
sense of belonging. 
Outside Influence. Participants spoke about of the influence coming from outside 
the institution, from the EXCEL group in particuJar. Meredith, as the Associate Dean in 
the College of Education shared how she had been talking with a friend who was a part of 
the EXCEL group, 
One of the things I bad been hoping to do here at the institution was have a 
sununer bridge program that would include students with disabilities. We bad a 
program at the t:irre for at-risk high school students who were at risk just in terms 
of not being very likely to go to college. I thought students with disabilities atterxl 
on a much lower percentage basis than students without. Wouldn't it be nice to 
have a sununer bridge program for students with disabilities to come arxt get a 
college experience? I was thinking a week in the sununer like a camp. She said, 
'Well, just coincidentally, there was this group of parents in the Kansas City area 
who had raised rooney, and we're still raising rooney in hopes of getting a 
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program started in the Kansas City area that would be a post-secondary program" 
More than just the summer bridge program an actual program I said, "That 
sounds cool What are they looking at?" I guess they looked at 1 3  different places, 
and we were on their list, but they hadn't gotten to us yet. I said, "Well, come and 
check us out." It turned out that one of their board members is a former graduate. 
1bey came down and talked to us. It just seemed to me like a really good fit from 
the beginning, because they were looking for some place that would be an 
integrated residential on-campus, authentic college experience, not necessarily 
leading to a degree, because we're talking about students who would not have 
been typically admitted with ACT scores, and GP As, and college bound course 
work, but who would benefit from some additional post-secondary work that 
would prepare them for independent living and the world of work. It was like 
within a few minutes of talking to them, I thought, 'This is just really a good fit, I 
want to do this." My sense was they had the same impression that they had looked 
at a couple other places and they'd rather go with the public than a private 
institution. They would rather have it outside the Kansas City area so that kids 
could get away from home since rmst of the parents were in the Kansas City area. 
1bey like the size of (the town], because it's a college town, and there's a lot of 
interaction between the connmmity and the tmiversity here. 
Bailey, who was also a program developer and the Director of Accessibility Services, 
added, 
We're about just a little over an hour's drive from the Kansas City area. I think 
partly that did please the parents, fur enough away that they're not at home, and 
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yet close enough parents could jump in the car and be over here if they needed to. 
I think that certainly was a fuctor. 
Meredith went on to say, 
I came back to campus and talked to my boss who frankly at that time didn't quite 
get it, but gave me permission to check it out, because I was writing grants and 
bringing in grant money, gives you a little more autonomy to do what you want to 
do. He gave me permission to pursue it and get a group together to look at the 
feasibility. 
Owen, a professor in Physical Education was brought in shortly after the program 
was implemented. He was responsible for the Adaptive Physical Education class that 
students participate in. He spoke about how he has always seen strong support from 
administration for the program, since he was brought in during the second seirester. As 
the participants talked about getting support from the upper administration they also 
identified that they did not have financial support. Meredith and Bailey both spoke about 
seeking out grant fimding. Meredith said, 
1be initial grant was for two years, and we got an extension of several months to 
do an external evaluation at the end of the first two years. Then the university just 
absorbed it and made it a regular program We've been in the budget book ever 
since as opposed to soft money. What Meredith meant by soft money was that it 
was acquired through grants, or donations that disappeared once the money was 
spent, and the current set-up of the program is self-sustaining financially. 
Meredith explained how she and Bailey went from getting approval to do further 
research and exploring the feasibility of the program to implementing it. 
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Our initial proposal was that we would have a year to do planning, and work with 
the group in Kansas City that designed this thing. This conversation was 
happening around December, the first of the year. We very quickly folll1d that 
they liked Olll' proposal lbey wanted some minor changes, but they pretty much 
liked it. 'The administration here bad said, 'Well, contingent on fi.mding, yeah you 
can go ahead with this." Once we found out we were going to be fimded, then of 
course it was like, "Oh, do we really have to wait a year and a half to admit 
students, because some of these kids really need it now." We ended up deciding to 
build the airplane in the air, and came up with Olll' admissions process and our 
admission criteria. 
Bailey spoke about how they were further influenced to speed up the 
implementation process, she descnbed their thinking process that put the program into 
action 
Okay, we can work for another year and a half putting this together, and in the 
mean time these candidates are gonna sit home on the couch and wait for us to do 
something. Or we can hustle and get ready to go for fall, and that's what we chose 
to do. Part of what we were doing was something that turned out to please the 
EXCEL group [in Kansas City]. We were involving programs from all across 
campus. We involved housing certainly, the financial aid area, areas of social 
work, people at the administrative level [Meredith] is in college of Ed, in fuct, 
she was associate dean at that time and she and I are both retiring in May, so 
things have changed. We bad a roomful of participants from the university that 
were talking about this, how will that aftect each of their own departments, what 
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could they contnbute, what concerns might they have. Deak some of those 
concerns, we continue to deal with some concerns. We will put that together and 
make our proposal, and we received the grant. 
As developers Meredith and Bailey saw the need for this program when 
approached by the EXCEL group, they moved quickly to get the program going, but did 
not do it alone. They both descnbed the implementation as building the program as they 
went along and the development of the program will be explored. There is not one way to 
develop a program, but the following explains this institutions development process. 
Development of Program for Implementation 
Meredith and Bailey were the two that initially made some decisions about the 
program as it was developed, then involved others on campus to make changes and 
additions from their point of view and area of expertise. They both spoke about making 
sure the students in the program had the sarre opporttmities as traditionally admitted 
students and making decisions that would create a welcoming environment. 
Admissions. Meredith talked about how they began recruiting in the beginning. 
She shared that to get a good pool of applicants she reached out to local school districts 
and through the EXCEL group network to spread the word about the program and to help 
gain interest. She was reaching out so people knew there was now an opporttmity, 
whereas there hadn't been before. 
Meredith descnbed some of the initial decisions that were made in regards to 
admission Meredith descnbed that as the program developers at the tmiversity this 
criteria was developed by Bailey and herself She spoke about how they antidpated that 
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in the following years it would change as they saw students come to campus and interact, 
but they needed a ')umping off point to get the program started." Meredith said, 
We made soire decisions ear]y on that we wanted to be inclusive in terms of types 
of disability. We didn't want to be just for autism, or just for Down syndrome, or 
some specific disability that we wanted it to be for that whole group of students 
who were high enough achieving to finish high school with a regular diploma, but 
not high fimctioning enough to have bad the ACT scores in the class standing to 
get into a typical university. 
Meredith and Bailey were the two initially to determine the admissions criteria 
and qualifications, both admitting that the qualifications of students bas not changed 
since the beginning, such as age, disability diagnosis and a baseline of independence 
capability. Meredith and Bailey knew that these were things that were important to the 
program being successful and for the students' success. Students who were close in age, 
who bad been diagnosed with a disability before age 1 8  and were independent in very 
simple hygiene and personal care activities. These were essential to an applicant's 
success. Meredith and Bailey gathered information through a paper application and 
information from the student's parents and school as well as conducting an interview to 
get to know the student and fiunily before admission 
Initially Meredith and Bailey were the ones reviewing and meeting with 
candidates to make an admission decision for each student. They used the interview to 
determine the students' tmtivation to go to college and if the program was a good fit. The 
first year the admitted 1 2  students. 
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Cuniculum. Meredith spoke about spear heading the efforts to create a 
curriculum for the program with permission from institution administrators. She 
explained her process briefly, 
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I put together an outline of what the program might look like, did a blDlCh of fust 
online research of all the progrrum that emted. 'There were none in Mssomi, 
none in Kansas at the time. So, looked at the one in Iowa, looked at one in 
Illinois, looked at one on the East Coast, one on the West Coast, looked at 
thinkcollege.net, got a sense of what they were looking like. 
After completing her research Meredith developed an outline, and spoke about the 
collaboration with others arm.md campus to bring m.:>re substance to the curriculum and 
figuring out important details that would impact the operation of the program 
We scrambled and got together an advisory group, and put together curriculum, 
and put together policies and procedures, and all of the paperwork stuff that goes 
with starting a new program on campus, so all of it. How is this going to work in 
the computer system? 'These students won't have a regular major code, so what 
are we going to code them? How are we going to bill them since they're not being 
billed strictly by credit hours. All that logistical stutt: we had to work out pretty 
quickly as we were making it up. 
Meredith spoke about initially doing an IEP type assess�nt and prescription for each 
student, finding resources and material that would help students to continue to progress 
from high school with academic type activities that would help them to be successfully 
independent. 'They weren't trying to teach the students algebra, but they did need to 
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reinforce their basic math skills for rooney managerrent and reading for everyday life 
situatio m. 
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They designed a life skills class taught by the original program director and case 
manager that worked with the students. This is a part of their job resporu;ibility to eru;me 
students were learning skills to be independent. According to Meredith all students were 
enrolled in the bowling class offered on campus to ensme that they were getting sorre 
sort of physical activity a couple of times a week. They were enrolled like any other 
student so the professor was compensated through their tuition for the class. Students also 
audited a class of their choice, which again they paid to audit and were expected to do the 
work to the best of their ability, but did not receive a grade, like a traditional student. 
As expressed before there were a lot of details Meredith and Bailey had to work 
out with offices around campus. Payrrent for classes was one area that needs to be 
addressed which rreant involving financial aid and the business office. Financial aid 
initially went in and billed each of the 12  students individually since there was only a 
two-year time frame on the program at the time. The students were billed for the classes 
they took and audited within the program and with traditional students, they were also all 
billed a program fee to cover the resomces and staff provided specifically for them 
While other details were worked out on the go, the billing and classes along with 
the comse fuculty were big aspects of curriculum discussed prior to implerrentation. 
There was only one comse that was not taught formally by the university. Thus making it 
a challenge to code because traditional students could not take the class so it was not 
posted as the others, but through working with :financial aid and the business office they 
were able to code and figure out billing for the students. 
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Residential requirement. 1be importance of having a residential component to 
the program was expressed by both program developers. Meredith said, 
We also decided that we really wanted residential life to be part of it, because 
learning to live with a roomnate, I reirember :from my own experience was a 
huge part for ire of growing up. Leaming to set healthy boundaries and learning 
to cook and all that stuff We made a couple of decisions like that early on. 
Bailey expressed these sentiments, ''we decided that living on campus is probably rrore 
important than anything we do. Our courses are effective, make the grade level changes, 
but it probably doesn't hold a candle to what they're learning living in the res ball." Bailey 
and Meredith knew that the residential requiremmt was key to their students' success as 
it is for traditional students. Alex talked about how residence hall is a place where 
students can apply the skil15 they learn in the classroom to real life living, but they still 
have people around them to guide them the first couple times they do laundry or have an 
issu;: with their roorrnrate if they need it. 
Callie, the Assistant Director of Housing was brought in after the approval of the 
program 1be program came to her asking how the students could fit into the current 
residence life set up, where they could live with one another while also being arotmd 
other students. Callie and the program administrators were able to place the students in a 
:freshman residence hall with about 750 other new students. This gave the students the 
opportunity to ireet peers that were also adjusting to the institution. The residence hall 
also has a dining center in it so it is easy access for students and again a place where 
students :from the program can be integrated with their traditionally admitted peers. 
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Key Players in the Implementation Process 
There were many key players in the implementation of this program for students 
with IDD, and several of them were interviewed for this study. The people or groups that 
stand out as key players are the EXCEL group, the program creators at the irntitution, the 
program staff; program partners, university administrators, and the filcuhy, staff and 
students at the irntitution. 
EXCEL. This group of parents and business people involved with EXCEL were 
the initiators for this program Seeing a need for their children and community and 
finding an irntitution willing to develop and host a program for their students with IDD. 
The group advocated and fought for their students. Looking at many irntitutions before 
finding one just over an hour from their home in Kansas City. The group had developed 
goals and visions for what they wanted the program to look like and in this irntitution 
they found a willingness to support a new program if it meant that the students with IDD 
had a place at the irntitution. While EXCEL did not create the curriculum or partnerships 
or gain administrations approvai they did give feedback and irnight for the program to 
help the creators understand their vision and implement the program in such a way that 
would be beneficial for these students. EXCEL also offered financial assistance in 
starting the program. They provided funding for the first two years of the program to get 
up and nmning. Aside from the program itself: they were also the ones that helped recruit 
and fill the program with students. 
Program Creators. Meredith was the Associate Dean of the College of 
Education and was the person initially approached by EXCEL and she led the efforts in 
creating the program. Meredith brought in with Bailey, the Director of Accessibility. 
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They did research on other progrrum helping to get together ideas for curriculum, 
resources, partners, admissions requirements, and any valuable information they could 
find. Meredith worked on the curriculum outline and worked with the EXCEL group for 
feedback. Meredith was the connection to upper administration, gaining support for this 
program as an opportunity and was granted approval provided she found funding. Bailey 
was essential in helping detennine if students would be able to be successful living and 
learning on campus. She made sure the campus was accessible for the program and 
students. They were the ones to get upper administration, such as the provost and 
president, to understand the program and the benefits and gained the support they needed. 
While also bringing in key partners to help the students succeed and finding a program 
director and case manager for the program to nm and be effective. 
Program Staff. While Meredith and Bailey were very involved in the program 
they also needed staff whose primary responsibility was the program. They brought in a 
program director to help get the program going and a case manager. The director and case 
manager were the people that saw students day to day, had them in the classroom, and 
helped the program nm smoothly. They taught life skills, helped with students' 
adjustment to campus and worked with program partners to provide students with all of 
the resources they needed. While both worked directly with the students, the case 
manager is the person who specifically works with each student to make sure they are 
making forward progress and reaching their goals. They get reports from internship sites 
and professors of the classes they are auditing of the students progress, then address areas 
of concern with the student if needed. 
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Partners. There are three partnerships that have existed since the implementation 
of the program and have been essential to the students success and uhimately the success 
of the program 1he three main contacts for these partnerships have been with the same 
lead fuculty or staff member, which has created consistency, but the graduate students 
working with the fucuhy and staff change. Having the same contact with these 
departm=mts has been helpful in enstning the mission of the program is Wlderstood and 
that there is a strong connection and line of connnunication from each partner to the 
program 
Communications Disorders. The communications disorders department is 
training speech language pathologists. One of the professors for the graduate speech 
language pathology department partnered with the program at implementation to assist 
students and has remained a partner. The professor supervises the graduate students that 
work with the students and assists the graduate students in evaluating a students needs 
when needed. Their graduate students were brought in to meet with program participants 
to work on different cormnunication skills with students that needed it. This partnership 
was essential to the curriculum because having a resource on campus to help students 
with cormnunication difficulties was something the creators and EXCEL saw as 
important to the long term success of the program The cormnunications disorders 
department had graduate assistants take on two students at a time, whereas hiring a 
speech language pathologist for the program could've been another full-time position. 
This partnership was essential in contnbuting to the curriculum and progress of students. 
Counselor education department. The coW1Selor education program is another 
area where a partnership was developed. They worked with a specific fuculty member in 
IDD PROGRAMS 82 
the department to develop Graduate Assistant opportunities. 1bis was a resource for the 
students in the program who are struggling or just need someone to talk to. 111is was 
essential in implementation as the creators worried about homesickness and transition 
into the program 1be department has a graduate student that works directly with the 
program under the supervi5ion of a professor. 1be Graduate Assistant :facilitates the one 
on one cotmSeling and is also responsible for :facilitating group conununication sessions. 
Housing. Housing was a partner from the beginning and was essential due to the 
program being residential Specifically, Meredith and Bailey worked with the Assistant 
Director of Housing, Callie in developing this partnership from the beginning. Callie was 
responsible for :finding an area for the students in the program to all live together on the 
same floor, while living in an area with their peers. 'They house the program in a 
freshman residence hall that also bas a dining hall The housing staff supported the 
program in implementation, ensuring the safety and security of the students and by 
having a staff member on the hall to respond to issues or help in case of emergency. 
Housing had to be a key player or the program wouldn't have been able to be residential 
and that was a very important aspect to both the EXCEL group and the program creators. 
Administrators. The administrators, such as the Dean of the College of 
F.ducation and the Provost, while they may not have had their input in the program or be 
involved in the day-to-day operations, the program would not happen without them 
Administrations approva� acceptance and support of the program is critical to its success. 
All interviewees point out that the administration feels strongly that the program is an 
important piece of the institution Initially the provost's support was important for 
Meredith and Bailey to do research and pursue options, then agreeing to the program with 
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the condition of fi.mding. After the planning process, but during imve in the new 
President of the university became a key supporter in the acceptance and enthusiasm for 
the program from the highest level 
Meredith talks about the President of the university who began at the university 
the year that the program started, she descnbed his first interaction with the program. 
Literally, the first day, he was meeting students and parents he met the [program] 
parents. I just walked up to him and said, 'We're meeting with the parents of this 
new program across the hall here. If you'd like to come and say a few words. 11 I 
gave him my 3-minute elevator speech, and he came over and acted like he had 
started the program. He embraced the parents. He thanked them for trusting us 
with their kids. He said, 'What an awesome opportunity it was for all of us to 
learn from each other. 11 He was perfect. 
Christina, Bailey, and Owen shared similar sentiments, talkjng about how important the 
president's support of the program has been. Owen explained, ''we still have the same 
president and he is all about the program, loves it. That's been a huge support. The 
provost we had before had a 1 00% buy-in." 
Faculty, Staff and Students. While the general faculty, staff and students of the 
university did not have input into the planning and implementation of the program, their 
support was essential to its beginni g. These three groups needed to show acceptance and 
help integrate the program into the institution. Especially since the program is residential 
and the participants are living in a hall with other students, the students had to accept 
them as peers. Faculty needed to llllderstand that the students with IDD were auditing 
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their class but also were there to learn and needed their support and tlllderstanding like 
any other student. 
While some of these people or groups had a bigger role in the implementation 
they all played an important role as descnbed in the interviews. 
Current Structure of the Program 
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The intentionality and purpose of the program has retrained the same from day 
one to now. Christina surnrred up the goals for the participants of the program, "So the 
whole purpose really is becoming rrore independent. Getting job skills. And some of otrr 
students, some of otrr students really do come back on campus as full tirre typical 
students." Below are ctrrrent :facets of the program 
Admissions. Christina went through an admissions packet with me of a student 
who was admitted for the upcoming year, the following is what they look for. "We ask 
for a lot of information. This is like the list of things we ask for. Their last IEP, it gives us 
information about the evaluations they've bad." The latest IEP from high school not only 
provides the students evaluations, it also provides the program with an idea of how the 
student bas improved and the goals that were set for the student. Knowing what goals the 
students were trying to reach gives the program an idea of the student and their parents 
motivation toward independent living and if they were prepared at all in a classroom 
setting to continue to be in a classroom setting after high school Christina went on to 
explain, 
We ask for a parental questionnaire, we have this [ranlcing sheet] attached to what 
are different situations, is your student completely independent down to requires 
complete assistance. So we have the parents fill that out, we have the students fill 
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that out. We need the ARC [self determination scale] which just gives Irore 
additional situations, how do you feel comfortable about this, that, and the other. 
Would you do this, would you not do this. 
This parental and student questionnaire gives the program an idea of the students abilities 
in life skills as well as getting a gauge from the student and their parent on difierent 
situations they may be in while being in a classroom, pruttipating in activities or living 
in a residence hall The program is trying to determine if the student would be a good fit 
in the program through the questionnaires. 
Christina continued, ''we ask for their transcript ... An evaluation report, we do 
look at their cognitive leve� we look at their academic achievemmts." 1he transcript and 
evaluation report along with their IEP come from the students' school to evaluate 
whether the students have a high enough reading, writing, and math level to be successful 
in the program With the understanding that it will be different for everyone, the program 
needs students to have equivalent to at least a third grade reading level to be successful 
lb.en we have four recolllirendation letters that we need, and they also fill out this 
same survey. 1bat one is an educational one, we want that if they've had a part 
tirre job or volunteer job, we ask somebody from the conmunity, and someone 
just a personal refurence. 
1he reference letters and additional surveys give a Irore well-rotmded outlook on the 
student and helps the program and comnittee to determine if the student will benefit from 
the program and if they are a good fit. 
So a combination of all this stuff is what we look at. I go through and I tab [the 
different materials]. And then I share this with everybody else on the team. So the 
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whole team is looking at these [files]. And then from this, we decide as a team, 
does this person appear to have a good fit, will we want to interview. 1bey may, 
they may not. 
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The team that evaluates all of the materials includes Christina- the program director, the 
two case managers, Bailey- the Director of Accessibility, and Meredith- the past 
Associate Dean of the College of Education They all get together to look at the students 
holistically and determine if they should be interviewed as the final step of the 
admissions process. 
Christina taJked about some of the things that would be discussed in the interview 
if the student was asked for one, 
So, like I said mental health issues don't work out that well, which we have 
le�d to ask the right questions. We ta1k about what meds they take, because 
often �s from their meds you know what that's going to be used for. We talk to 
them about sexuality, because just because a person is of different capabilities, 
they have the s� hormones and the � desires as anybody else. So it's kind of 
interesting how some of our students have been very sheltered. They kind of pop 
their eyes out at you when you ask them, 'Have you had the talk." You have to be 
up front, because they are moving into a hallway, which is like a hotei living with 
men and worren . . .  
Christina says the interviews are a great way for the program to better understand the 
student. Having them in front of them they are able to evaluate comrmmication skill, their 
personality and ask things that help them understand if they are motivated to do the work 
in the program and if the program is the right fit. She said somet:irres they are capable of 
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being a traditionally admitted student or they need irore time to grow and the interview 
really helps us to detennine that. 
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Christina admitted, ''Sometirres things still slip through the cracks. So as much as 
we try to be thorough, because it is a responsibility. For their safuty." The admissions 
process cannot catch every concern and it has changed over time as they've learned that 
they needed to ask more about mental and sexual health. The process is thorough, but 
ultimately helps the program to admit students prepared and irotivated to learn. 
The program requires students to fit the following requirements to be considered 
for admittance, 
• 18-25 years old at time of application 
• Diagnosed with a developmental or intellectual disability prior to the age of 
18.  
• Possesses sufficient eirotional rnattni.ty and stability to participate in all 
aspects of a supported residential college-based program 
• Have been eligible for a free, appropriate public education and have the ability 
to participate in an independent living environment. 
• Dermnstrates the ability to accept and follow reasonable rules and behave 
respectfully towards others. 
• The motivation for continuing and ability to participate in an independent 
living environment. 
Several participants shared that these requirements are consistent with other programs 
around the United States. These are all characteristics that the program creators and 
c\DTent program staff believe are base requirements for students to be successful 
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candidates for the program Meredith talked about when they started the program she 
knew that it wasn't perfect and there were going to be changes made, because the 
students and their needs were going to change, but the intention and idea behind the 
program has remained the same. While there are oo stipulations on specific disabilities, 
students must display a certain level of maturity and independence to be able to live 
independently. Motivation has been an important aspect that the program has learned 
needed to be inch.Jded, if a student is not motivated to continue learning, the program is 
not a good fit for them as they will have academic responsibility to fulfill Meredith said, 
We learned so� things from that first group that then we were able to improve. I 
think every year we've been able to tweak things. 1be interesting thing has been 
that even though our criteria are the s� every year, it's like each class has its 
own personality. 
Liability. Due to the thorough screening and application process for each student 
and fiunily prior to admission the program believes that the liability for their students is 
no different than other traditionally admitted students. They ensure that their students 
know their resources and are high-functioning enough to be able to handle themselves. 
The participants in the program have to be able to live independent from a fulltime care 
taker, like any other student on campus. 
Accommodations. Students work with Bailey, the Director of Accessibility at the 
institution to acquire any accormnodations a student needs based on paperwork provided 
and a conversation that Bailey bas with the student and their fumily. There are physical 
and educational accormnodations made for students depending on their need, as long as 
the request is considered reasonable per ADA guidelines. 
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According to Christina, 
Every campus shoukl provi de accomroodatio ns. Th.e student just bas to go and ask 
for them And that's what a lot of fumilies don't understand. But in our program, 
Bailey's been a part of our program from the beginning, and even though she's 
retiring, it should continue the srure. lbat our students rreet with that office every 
serrester .. .  We encourage our students to take their tests over in the Office of 
Accessibil i t y, because then they can have a quieter space, it's no t  as distracting. 
1bey nee d  a scnbe, they need a reader, if they nee d  extended tiire for tests, they 
can have note takers for class when they're out in their elective classes. I t's usually 
a person in the class who takes good notes, and they copy their notes for the 
student. We use iPads where say like there's PowerPoints out on the smartboard, 
they can be downloaded on their iPads. So instead of having to take notes in class 
for us, they've got the info from the PowerPoints, and they can go back and use 
that as a way to study. Their textbooks are available and downloaded on their 
iPads or their laptop in audio form Not just looking at it, so they can do b oth, 
hear and look. 
Partnerships. Christina explained that there are only three full tiire employees 
that work with the program, everything else in the program operates through partnerships 
and that the program woukl oot be what it is without the partners that they work with. 
Mere dith said, ''We like the things where there's synergy between our typical students 
and the [program] students where everybody gains sorrething from the partnership." 
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There are four main partnerships that were mentioned and talked about in the 
interviews, and three of the four were interviewed for this study. While there are other 
partnerships there are four main ones that have the rmst tangible impact on the students. 
Personal Training. The first partner interviewed was Owen, he is the professor 
for the Adaptive Physical Education class. He sees and works with the students three 
times a week, he and his students help students in the program work on their physical 
wellness and tmderstanding the importance of it. His students are paired one on one with 
a student from the program and work on the goals that they set together. Christina said, 
That is the class where typical students are either going to be PE teachers, or 
maybe occupational or physical therapists. So they are matched up with our 
students and become their personal trainers. Then they have the opportunity to 
work with our students, and they come up with lesson plans and goals of what 
they want to strengthen So sometimes when some of our students have had 
certain physical differences, then their goals might have something to do with 
that So it's a really good experience for the typical students, because they're 
making lesson plans tbat have to go along with the student, which is what they're 
gonna have to do when they're out in public school if they're gonna be a PE 
teacher. And then it's been popular enough that a lot of times people who aren't 
even majors in those areas want to take the class with the [program] students. 
This partnership bas developed over time and is important in teaching students 
heahh and wellness lessons, how to take care of their bodies, stay healthy; and in some 
cases the students work to improve on skills or strength related to their disability. Owen 
mentioned that he was brought in as a partner after the beginning of the first semester of 
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the program and was asked if any of his students wouki like to work with the students in 
the program He talked about the partnership starting out as extra credit for his students, 
then began one day a week in his class and the typical students loved it so it is now a 
three-day lab. Every student is assigned a partner in the program and assists as needed. 
Owen points out that all of the students set their own goals, sorre want to gain muscle, 
som:: want to get in better shape and sorre need more help to "work on some of their 
disability stuff; workIDg on flexibility or strengthening specific joints." This is also an 
opportlmity for the program to be fully integrated with the traditional student population 
Communications Disorders. 1be Comrmmications Disorder departrrent bas been 
a partner with the program since the beginning. 1be same professor has been a partner 
and supervised graduate students who work directly with the students from the program 
Christina explains the partnership and how the students can benefit from working with a 
Speech Language Pathology Graduate Assistant, 
All of our first years are given an assessrrent. So say a person with down 
syndrorre is still needing to work on articulation, which sorretimes is the case, 
sorretimes not. So then they are matched up with GAs over in that departrrent. 
Sorre of our students on the autism spectrum are needing to work on their 
cormmmication skills, so they're often matched up. So all of our students get sorre 
kind of services. 
Meredith descnbed more about the importance of this partnership, 
In that first group, [we] had a number of students with Down syndrorre who had 
articulation issues, and speech intelUgibility issues. We had one yowig woman 
who used sign, who bad cerebral palsy and had atypicai but readable sign. We 
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had several students with autism whose pragmatic language skills were not great 
in terms of social conversation, and knowing what to say, and being able to 
tolerate, being around people and conversational settings was hard. That meant 
we reached out to the folks in our communication disorders departnx:nt, where 
they train speech language pathologists, and they irrnrediately saw the value of 
having some aduhs for their grad students to work with. lhey now do an 
evaluation on each of our students when they come in. Not all of them need 
speech language services, but they picked up where the high schools had left off; 
or in some cases with their Down syndrome. 
One of the Graduate Assistants, April that works with the students through the 
Corrnnunication Disorders partnership was interviewed. She descnbed the time that she 
spends with the students in the program as positive and meaningful for both her and the 
students she's working with. She descnbed that at the beginning of each students' time in 
the program they are evaluated to see if they need to meet with a Speech Language 
Pathology student. Once students are evaluated they are assigned to a Graduate Assistant 
(GA) and the GA gets two 50-minute sessions a week working with two students at the 
same time. Sometimes four GA's and their eight students will come together to do 
activities as well to work on different skills in an interactive way. 
Counselor Education. lhe third partnership is with the Counselor Education 
Departnx:nt, specifically a faculty member in the departrrent, they too have been a 
partner since the start of the program lhe program funds a Graduate Assistant in this 
area who is supervised by a professor in that departnx:nt. Bailey explained the partnership 
as such, 
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1be graduate assistant, they have either one-on-one counseling sessions or group 
counseling sessions with the (program] students, and that's worked really great. 
Sorretirres they're able to spot budding problems before they becorre problems, 
maybe relationship issues or new dating issues, or the horresick part. As a team 
then we're able to address that 
1be GA from the Cmmselor E.ducation deparnrent works with students one-on-one and 
in group counseling sessions to work on corrnntmication skills and to help them through 
personal struggles that they might be dealing with. This again gives students the 
opportlmity to gain skills that will help them to be rrore independent and to advocate for 
themselves. 
Housing. 1be students all live on the sarre floor along with their five student 
mentors. Housing has them in the area with wheelchair accessible bathrooms as they have 
students who need them lbey are the only students on the floor, but they have access to 
the rest of the building and the dining center is in the building for easy access for the 
students. 
''Housing, if you're going to have a housing component, they also have to get it" 
Meredith said. Housing is an essential piece of the puzzle, Bailey talked about the armtmt 
of learning that happens in the residence hall is much rrore than what they can learn in 
the classroom 1be residence ball is where the skills they learn in class are put into action 
Housing has been a partner from the beginning when Meredith and Bailey were 
developing the program Callie, the Assistant Director of Housing, has been in her 
position since the beginning and has been the point of contact for the logi.5tical side for 
the entirety of the programs existence. When this program was brought to Callie she 
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talked about some of the immediate questions she had, mainly regarding accorrnnodations 
and staffing. Once the logistics were figured out, Callie worked with the program and the 
Residence Hall Director to figure out any issues that may come up. 
Housing's role bas changed some since the beginning just due to adjusting to 
issues raced or needs of the students. Bailey shared how in the beginning there was a 
student staff member employed by housing that lived on the floor and they found through 
a couple of situations that the students really needed to be trained through the program to 
be able to effectively support the students; so now there are five student mentors that are 
selected and trained by the program to live on the floor. 'They have learned that this gives 
the students rrore support and the program has coverage on nights and weekends. 
Another change bas been the ball that the students live on, they have always lived 
in the same area, but they were rroved to the area with wheelchair accessibility because 
they bad students that required that accorrnnodation. While the ball the live on bas 
changed the students still all live on the same floor, with roommates from the program 
Alex, the students Residence Hall Director, thinks that the students could benefit from 
living in the same residence ball and have a roommate in the program, but being more 
mixed in with the general population, for the purpose of meeting others and avoiding 
extra drama by living with and going to class with the same people all the time. 
Other Partners. Other partners that are essential to the programs operation have 
been the Accessibility Office. This is where Bailey came in and works with all students 
who need accorrnnodations, especially in the traditional classes that the students a 
registered for. Meredith said, 
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Financial aid also bas to get it, because the paperwork, there's extra paperwork to 
get approved. It's not automatic that you can get eligibility for the Pell and 
supplerrentaL and so that paperwork took a year, a solid year of working with a 
really good financial aid officer to dot the I's and cross the Ts. 
The program also uses vohmteers to fucilitate their study hall times, many of 
which corre from the social work program, special education program, and international 
students. Christina also talked about sorre fraternities and sororities that have taken it 
upon thermelves to do sorretlring with the students. lhere is a fraternity that helps them 
buiki a horrecoming float and a sorority that hosts a spring dance. Bailey and Chri5tina 
both talked about a business class that partners with the students to do a project and raise 
rmney for the program 
The last two partners are different for every student, these are the professors of 
the traditional classes that students take. Owen has heard sorre negative co�nts from 
:fucuhy about the students being in traditional classes, but he thinks they shouki be tmre 
integrated and wished that rmre :faculty support was present. 
The last partner being the internship sites that the students work at, Derek a case­
manager, cormmmicates with the supervisors and helps set those up, but the internship 
sites have to be willing to host the students and he)p them learn. 
Classes. Students participate in classes specially designed for the program and in 
regular session classes with traditionally admitted students. According to the program 
brochure the current classes are the following, 
Semester One. 
• [Program] Seminar I: University Foundations 
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• Daily & Independent Living Skills 
• Beginning Bowling (eight weeks) and Vahring Difference (eight weeks) 
• Technology Literacy Class and Lab 
• PLATO (computerized program for academic skills) 
• Recreation or Fitness 
• Person-Centered Planning, Comrnimication, and Study Halls 
Semester Two. 
• [Program] Seminar II: Leaming Strategies 
• Workplace and Connnunity Skills 
• Personal Math 
• Elective Class (Credit or non-credit based on student interest or career path) 
• PLATO (cornputeriz.ed program for academic skills) 
• Recreation or Fitness 
• Person-Centered Planning, Connnunication, and Study Halls 
Semester Three. 
• [Program] Seminar III: Transition Planning I 
• Elective Class (Credit or non-credit based on student interest or career path) 
• Internship I (individualiz.ed, 12-20 hours per week) 
• PLATO ( computeriz.ed program for academic skills) 
• Recreation or Fitness 
• Person-Centered Planning, Connnunication, and Study Halls 
Semester Four. 
• [Program] Seminar IV: Transition Planning II 
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• Elective Class (Credit or non-credit based on student interest or career path) 
• Internship I (individualized, 12-20 hours per week) 
• PLATO (computerized program for academic skills) 
• Recreation or Fitness 
• Person-Centered Planning, Conmunication, and Study Halls 
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'These classes have been designed to help students to becotre rnore capable of living 
independently, teach them job skills and to integrate them at least 50% of the time with 
the traditional student population Like other areas of the program, the ctnriculum above 
is not the sarre as it was in the beginning. Meredith and Bailey descnbed some of the 
changes. Meredith said, 
It changed a little bit. We started out using that, it's IEP based model where we 
were thinking, well, we had individual fimctional academics, and they'll have 
personal math course, and we'll do reading, because we're special ed people we do 
testing. We'll find out their present level of performance in reading, writing and 
math and we'll give them individualized instn.£tion That first group we had one 
college ready student who had no social skills, and we had a couple students 
reading at the third-grade level That quickly became tmattainable, becaU5e there 
was jU5t no way to group. We purchased the PLATO Edmentum software, which 
is an individualized software program, where they do a pretest and then based on 
their correct answers and incorrect answers they get prescriptive lessons that they 
do online. We've been able to meet their academic needs. That's one thing that's 
changed. We started out thinking we'd do that by hand and decided, no we were 
not going to do that by band. We were going to U5e technology to help us assess 
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and prescnbe instruction They all have some functional academics. For the ones 
who are already high functioning, we look at those gap places where they might 
have an uneven profile, fill in the gaps. lb.en they can move onto work on job 
related things, so things that are more like filling out applications or that we have 
access to college instructional materials to supplement the electives they're taking. 
1be higher functioning kids will go onto more challenging stuff; whereas the ones 
who really are still struggling to keep a checkbook, that's what we work on for 
two years. 
Bailey had many of the same sentiments about the curriculum change, 
One thing we began to learn fairly early was on the academics. Even that first 
cohort we bad people doing math at the first grade level and the late high school 
level How do you have a math class with that? We invested in the Plato system, 
P-L-A-T-0 electronic prescriptive teaching method. The student does an 
assessment, it determines at what grade level they are for math, for reading, for 
writing, and then later on there's even a job skills component. It's an expensive 
prodoct but we decided that was the best way. We had a staff of three, how do we 
cover those broad ranges of math and writing? Plato is what the students complain 
about but I don't know, it looks pretty cool to me. It's all computerized but some 
of it got cartoon characters. It will read out loud if they wanted it to do that. They 
take the assessment to get the prescription which then determines what lessons 
they will cover. I think the students are required to do two to three hours a week 
of that. 1be staff knows if they've done those hours, they can even tell when you 
just turned it on and walked away. That bas made amazing changes, that's where 
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we're seeing these three, four, five grade level improvements in sorre of these 
skills. Even some of our students who carre some pretty high skills, it'll take them 
on up into the early college level if that's needed, kind of depending on what the 
student's goals are. We just don't need to go there. Do they really need calculus if 
they want to be an English major? I don't know, I'm not offending English majors. 
Do we even want to keep doing the Plato if they've really hit a peak that for roost 
of us is what we need. 1bat was, the second or third year, that was a big 
investment and it's been a huge benefit. 
While not many things have changed about the overall curriculum the implementation of 
PLATO has shown great success in sttrlent progress. 
On-The-Job Training. Students work with their case manager to organize 
internships that fit their interests and future career goals. Christina talked about new 
efforts this year to improve the on-the-job training portion of the program 
[Derek] started this year, that was new. We hadn't done before, the first years are 
having the opportunity to job shadow in two different positions before they start 
their internships next :full. So that is really good, because if they try something out 
that they thought they wanted to do a semester worth, and maybe it's not what 
they thought it was gonna be, they have the opportunity to make a change before 
it actually would happen next :full. So it's kmd of like covering rmre territory. So 
they've kil1d of e�oyed that. I guess they go several different times to do the job 
shadowing, and they do two of them . . .  So that's something that's different. 
Those interviewed mentioned muhiple places students have hekl internships, the sub 
shop, a daycare, the bookstore, the university grmmds crew, and working with a sport 
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were some examples giveIL Students work two different internships during their second 
year so they have real work experience when they graduate from the program 
Outside Involvement. Students are highly encouraged to be involved in activities 
outside of the classroom Student Mentors will take them to events initially to help the 
students become fumiliar with campus, but the student should find � they are 
interested in and participate. 
Safety and Security. Bailey spoke about safety resources that the institution has 
for all students to use if they need assistance or are uncomfortable. She said, 
They have safe teams who any student can call the public safety number and get 
somebody to walk them back to their res hall or things of that kind. One young 
lady in [the program] was over at the basketball game. And all that is, which as I 
said is another block or two past the [university] Tower, and then she got 
separated from her friends. It was night, the game was over, and she just waited 
there and called the safe team, and they came over and walked her back. That's an 
example of that, so they don't have to set out on that fearful trip. 1bere's another 
app that's Campus Eyes, and other campuses have this too I'm sure. It's a phone 
app, and it does have the capability that if a student engages the app, the public 
safety knows where they are, they can tell through the GPS where they're located. 
Campus Eye has two featmes, the way we use it, one is if you spot something, 
broken sidewalk or a light out, you could report that and that goes to the fucilities 
people who can put it on their list to repair. The other is for campus public safety. 
If someone did engage the campus eye, public safety would immediately know 
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where they're located and they couk:l go find them and locate them if they needed, 
if it's an eirergency situation 
Alex, the Residence Hall Director also explained that the students have a ctrlew 
each night that is roonitored by the stlrlent rrentors hired by the program and that 
stlrlents needed permission to stay out past curtew. 
Financial Constraints. Christina talked about the program fee and the financial 
aid opporttmities that students and fiunilies are seeking, due to there not being federal 
funding for the program 
College is expensive. The students or the families are c�ged the srure as a 
typical stlrlent on campus. Then on top of that we have a [program] fee. We do 
not receive any kind of fi.mding from state or federal to nm our program We're 
self-sufficient. And we do that by having the [program] fee . . .  So the [program] 
fee, it's taken care of before they even get here, in the st.nnrrer. And then it's only 
taken in the full. So in the spring their expenses are not going to be quite as high. 
But that is for each year, they have a [program] fee. When a person is not degree 
seeking there are not as many scholarships available. But as listed in here 
[financial obligation sheet given to families], students with down syndrome, there 
are a couple of organizations that offer scholarships. Ruby's Rainbow is one, and 
then the Down Syndrome Guild has scholarships available. Because our students 
are integrated over 50% of the titre. they're able to do their F AFSA paperwork, 
and so so ire of them are eliglb le for Pell grants, but Pell grants are getting harder 
and harder to be qualifying for. So commmities oftentimes have service 
organizations that offer scholarships, they don't specify a certain kind of student, 
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so we encourage fumilies to check out their corrnmmities where they live, because 
whether it's Rotary or Lions or whoever, they might have different trungs they 
offer. We have what we call the [program] Student Success Fund, but it depends 
on donations, so we do get sotre donations, so we share what we can We don't 
have anything full ride for anybody. And even though we don't want jIBt the 
fumilies who can write a check, it is soiretitres challenging for soire fiunilies, 
because they haven't thought ahead of titre that there was going to be soirething 
available. So it's not always possible to have money put back already. 
Bailey explained how they kept the students eligible for Pell grants, 
F AFSA fi.mds could be available to students who were non-degree seeking if 
certain contingencies were met such as at least 5 1 %  of the titre in inclusive 
environirents. Our students live in campIB hoIBing. Even the first serrester they 
would take the two courses with other [ tmiversity] students. Second semester 
maybe more courses. Getting them involved in sotre of the student organizations. 
That's how we kept them at that at least 5 1  % inclusivity. If their fiunily is 
qualified for Pell and the F AFSA. It didn't make a difference to [the program] if 
our students were eligible, but we knew it would make a difference to :fumilies. 
That was something we learned and jIBt made sure we always were meeting that 
besides that it's the best thing for the student to not be isolated. 
Tue financial obligation of the program has not changed over time, but the program has 
ensured to remain over 50% integrated with the traditional population so that the students 
can be eligible for sorre federal fi.mding. 
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Chapter Summary 
1be interviews and docurrents provided gave great detail and explanation ofhow 
the program started and how it is now. While the program developers admit that there are 
not too many things that have changed, everything that bas changed bas just contina!d to 
make the program better. 
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Chapter 5 
Discussion 
104 
1bis case study was perfonned to explore a program for students with Intellectual 
and Developmental Disabilities, how it was developed and implemented, how it has 
changed to today, and how new programs can make a difference. 1bis study was 
conducted to gather information about the following research questions for a single 
institution: 
1. What influenced one institution to create a life skills program for students with 
Intellectual and Developmental Disabilities? 
2. How was the life skills program for students with Intellectual and Developmental 
Disabilities implemented? 
3. Who were key pJayers in the implementation of the program and what were their 
roles at the institution? 
4. How is the program structured today? What modifications have been made from 
the original program? 
1bis chapter will discuss the study' s significant findings, present the researchers 
conclusions, and offer suggestions for future research in relation to program5 for students 
with Intellectual and Developmental Disabilities. Recommendations for institutions 
considering the development and implementation will also be provided in this chapter. 
Significant Findings and Discussion 
Four research questions were used to guide this case study to gain insight on the 
development and implementation of a program for students with IDD and how it has 
changed over the years to where the program is today. Seven participants were 
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interviewed and docurrents were evaluated providing many points of view and a deeper 
insight into the program. Significant :findin� will be discussed in comparison and 
alo�ide the literature review. 
Influences of the Life Skills Program. The infhence for starting the program at 
this institution was ultimately that a need was brought from comrmmity members. The 
community members made a connection with someone who worked at the institution and 
this perso saw the need and the difference a program could make first hand. While the 
outside group was the initial infli.ence, they had to find the right place and people to take 
the idea and create a vision and plan in a college setting, but those in the college setting 
also had to see and understand the need. Finding the creators at the institution was 
essential because they were invested and passionate about the program and were able to 
use their expertise and pull to influence and create buy-in from administrators to approve 
and make the program happen. 
Having a person or group of people as infli.encers is essential in creating a 
program. The infli.encers have to understand the need that the program will serve at their 
institution specifically, taking the institutions mission and values into consideration 
(Papay & Griffin, 2013). In this case it was Meredith, the Associate Dean of Education, 
who had the connection to the parent group, administration, and had an understanding of 
how the program could fit into the institution She did the research to see what other 
institutions were doing, thus helping her to create an outline for the program And 
Bailey, the Director of Accessibility, was critical in helping understand how students will 
be able to successfully attend the institution and how to make the campus accessible. 
They knew the university setting and were willing to do the research and learn about the 
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population wanting to be served. Without their passion, determination, and willingness to 
learn none of it would have been accomplished. Understanding your institution and 
having passion and persistence to advocate and do the background research and work is 
essential Having more than one source of in:Bience can be very bene:ficia� and was in 
this case with the influence of Meredith and Bailey. Someone within a university cannot 
just decide they want to start a program; they must be able to show need and gain 
support. Having outside inflience and support was critical in the start of this program and 
will be helpful for implementation of future programs. 
Development of Program for Implementation. 1be program would not have 
been possible if it were not for the parents from EXCEL who could identify what they 
wanted their students to learn in a program like this. 'The creators also looked at similar 
programs across the cotmtry to see what they were doing and what was important to 
include in the curriculum Also utilizing their background in working with the traditional 
college population they were able to help best serve the students and create a positive and 
impactful learning experience for them The creators realized that some skills would need 
to be individualized and they needed to find a way to incorporate students' individual 
needs into the curriculum The individual skill learning was implemented through 
program partners. 
Once the creators had an idea of what other campuses were doing, what parents 
wanted to see, and what they believed would benefit students, they had to make sure it 
was all feasible at the institution. This is where campus environment is so important in 
the implementation process of a new program; and if not designed with these elements m 
mind that would work well with a program of this type, it would not be beneficial to 
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bring the program and students to campU5. Utilizing Strange and Banning's (2001) four 
frames of a campU5 envirorurent: physical envirorurent, human aggregate, organizational 
structure and symbolic structure, we can see how a campU5 can implement a program like 
this. Specifically for this program three frames were important: physical environment, 
human aggregate, and organizational structure. 1bese will be further explained below. 
Within the physical environment frame institutions need to consider several � 
related to how they are physically able to accommodate this program. Some of the � 
they needed to consider was the residence hall facility that the students would be 
occupying and whether it would accommodate the dnrerent physical abilities ofthe 
students. They had to consider the classroom space and locations for the snrlents 
enrolled. With this they bad to consider stlrlents ability to adapt and when and where 
they may need assistance in maneuvering through the physical environment. As this 
program was being developed it evaluated the spaces its snrlents would absolutely need 
access to and whether the physical environment was able to accommodate them All 
institutions advocating for a program like this will need to also evaluate their physical 
space. The individuals on this campU5 who were involved became very familiar with 
ADA regu]ations as well as tmiversal design considerations in order to make adjU5t:rrents 
as needed before brining students on campU5. 
The human aggregate is another frame that has played into the success of this 
program. The hwnan aggregate of an environment is what holds people and makes them 
want to remain in that environment (Strange & Banning, 2001 ). Hwnans serve a purpose 
in their environment and for these sn.rlents with 100 the environment is very important 
to their soccess. The creators knew that once snrlents were on campU5 the program 
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would need dedicated staff to ensure students were receiving the support they needed to 
be successful They had to think about who on campus they would need to make the 
students successful on campus, to help them learn and grow. Not only did they need to 
consider who would be involved, but also what their role needed to look like with these 
students coming on campus. It is important for all students, but particu1arly in this 
program to have the right people involved. Having dedicated and passionate professionals 
involved is essential The people that become involved should be well connected and be 
able to work together for the best of the students. Having relationships across campus is 
important to the environment that can be created on campus to support the program. 
''Organizations can be thought of as environments with a purpose" (Strange & 
Banning, 2001, p. 61 ). The program can be thought of as an organization within a higher 
education organization or institution. This program is in place to serve a specific purpose, 
teaching skills for independence to student with IDD, thus the organizational 
environment is very important.. In this study those involved from the very beginning 
played important roles not only in the development of this program but at the institution 
as well They knew the right people to involve and had positions that aided in making 
important decisions with little need for approval across the campus. Because they had a 
clear purpose it was easier for them to gain support above and below their positions in the 
organization. Institution size can play a key part in how the organization is impacted, it 
may be quite diflerent at a larger institutiqn or much smaller institution. 
Strange and Banning's (2001 )  symbolic frame is important when thinking about 
the cuhnination of this experience. Graduation is symbolic of the end of a higher 
education journey and while these students are earning a certificate at the end of their 
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time in the program and not a degree this is still important for them By completing the 
program they have learned skills for independence and are equipped with the skills they 
need to be independent and they get to celebrate that with the program, friends and 
family. 
Program staff; creators, administration and the general fuculty, students and staff 
played a large role in the implerrentation from a human perspective. Program staff and 
creators of course were there specifically to support students to help ensure they are 
successfu� but the buy-in of the administrators was really important, not only for parents, 
but to help create buy-in across the university. Students, fuculty and staff may not have 
directly helped with the implementation of the program, but they accepted and supported 
the students through different aspects of the program; helping directly or indirectly 
integrate them into campus. 
1be program was created for a specific purpose and many people were involved 
in fulfilling that purpose. Partnerships that helped the program in implerrentation were 
housing, financial aid, accessibility services, counselor education depart:rrent, and 
conn:mmications disorders departrrent. All of these partnerships played a role in the 
students being able to corre to campus and in making the program a success. 
1be application process was essential to implementation because they needed 
students to have the program 1be creators utiliz.ed other program; they researched and 
their thoughts on what would make a successful candidate to start their admissions 
process. Gathering as much backgr0tmd information as they could was important in order 
to get a well-rounded view of a student. The final stage included doing an interview with 
the student and their family, which they identified as helping them select a group of 
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students they believed would benefit from attending the program and that the program 
would be able to smcessfully serve. 
1 1 0  
After admission it was important to consider what students might fuce in their 
transition They found that the issues in transition were pretty much the same as 
traditional students. Some were homesick initially, enjoyed their new found freedom, got 
turned around on campus, were challenged by mental heahh and there were resources to 
help them just like any other student. All of which they needed to identify ways to 
address as the program evolved over time. 
Key Players for Program Implementation. The program creators, Meredith and 
Bailey, were the two at the institution that heard about the need in their community and 
were confident that they could do something about it. Both were in positions at the 
university that could positively influence the start and success of this program paired with 
passion and hard work, they have now seen eight groups of students start the program 
Bailey being the Director of Accessibility has helped not only in ensuring the campus 
was equipped to host the program and meet the needs of the students; she also works with 
students to advocate for them5elves in regards to needs of their disability. Meredith as an 
Associate Dean in the College of Education had a great relationship with administrators 
across campus. 1bis provided her the opportunity to advocate for the need and for the 
opportunity to pursue making a plan for the program Meredith gathered research and 
outlined a curriculum to start the program She shared her plans with the parents and 
received encouragement from them She wrote grants to solidify money to start the 
program and was granted enough money to run the program for two years. 
Administrators then gave her pennission to move forward and implement the program 
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Both worren were well connected to the campus cormmmity which was critical to their 
su:cess. They reached out to people they knew would be essential to the implerrentation 
and long term success of the program. 
Because the program is residentiai housing needed to be a key partner needed in 
implementation. Meredith and Christina worked with Callie to find the best location for 
students. Wanting the students to live all on the same ha� with peers their age and near a 
dining hall so that the students had easy access was important to the program Callie was 
able to find a space for them and assist in ensuring only students from the program were 
placed there and all of their accomrmdation needs were rret. 
Financial aid was an important part of tlli5 implementation process because the 
program had to figure out the billing side of attendance for students. More important! y 
financial aid was the office that helped the program understand and becorre Pell Grant 
eligible. Thus, helping the students and f.amilies be able to afford the program and 
making college feasible for them 
The students in that first group were the reason the program was started. They had 
to be willing to learn and grow along with the program. Adjusting to changes if needed 
and showing through their rrx>tivation and learning what was working and what needed to 
change. These students were the ones that faced the traditional student population, faculty 
and staff for the first time. They were the ones showing that they deserved a spot on 
campus, even if they didn't realize it, they were making a way for everyone that corres 
behind them 
The Provost was supportive of the program and that really made a difference. 
Initially, Meredith gained support from her supervisor to do research and eventually go 
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ahead with creating the program 'The new president welcomed students and families 
without hesitation and has embraced the program since the very beginning, seeing it as an 
essential piece of the student culture on campus. Without supportive administrators the 
parents and students would not feel like the program belonged. Not only did they approve 
the program, they also set the example for traditional students, fiicuhy, and staff that the 
program was important to the institution and that its existence was important. 
Current Structure of the Program. The basic structure and overall purpose of 
the program bas remained the same over the last eight years. The program is integrated 
with the traditionally admitted students at least 50% of the time allowing students to audit 
classes as electives, have a personal trainer through the adaptive physical education class, 
take life skills based courses, continue to improve through the PLATO academic based 
software and hold internships. Students are highly encouraged to be involved in anything 
and everything that they are interested in on campus. The students all live on the same 
hall in a first year student area so they can connect with peers in their building. Students 
are given extra support through the corrnnunications disorder department and counselor 
education depart:rrent if needed. The students have study hall multiple times a week and 
have .five traditionally admitted student mentors that live on their hall and do diffurent 
activities and study hall with them, acting as another support and resource especially after 
hours. 
The program has made some changes over time, but nothing has changed the 
foundation of the program The creators of the program initially were doing IEP's for 
every student and developing curriculum for them to continue to make progress 
academically, but this was too much to handle with that many students at a higher level 
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The program invested in PLATO that does an assessment of every student through the 
software and starts them where they are to help them improve academically. 1be program 
evaluates when they've mastered a topic and moves on, helping them to progress through 
grade levels, showing the progress and time spent to program administrators. 
Additionally, they have identified what traditional classes are the best fit for students in 
this program to enroll in that will help them gain the rmst soccess academically. 
At implementation students were all enrolled in bowling as their physical activity, 
the program realized that students needed more than that every week and reached out to a 
professor, Owen; asking if some of his students from adaptive PE woukl like to work 
with students. 'Thi5 relationship was a positive one for both sets of students and they then 
joined the class for their physical activity. The program students now have a personal 
trainer through the class and work with them on three days a week to reach the goals they 
have set with their trainer. 
A more recent change to the program has been job shadowing that the case 
manager bas implemented for first year students. Allowing students to shadow a couple 
of jobs before selecting to work them as their internship for a whole semester. Helping 
them truly understand what a day would be like working in a nursery, a restaurant or with 
the grmmds crew so they know what they will be doing. 
Implications for Practice 
1bere are many things to learn from this case. A project or program of this type 
needs to involve several people and departments from various areas across the institution. 
However, it i5 important to have one or two people who can take the lead. Begin to 
create and sustain connections with other offices around campus and comnrunity 
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members. When starting anything new at an institution buy-in and support are going to be 
key components to success of your new program Down the road if you need assistance 
or support you will have connections and will be asking for heJp from people you know, 
not introducing yourself and asking for something from them 
As student affu.irs professionals listen to people outside of your offices or 
institution about ideas. It's easy to become so focused on what has worked, listening to 
others can bring great opportunities to campus. Before turning down new opportunities 
reach out to your network and gauge interest and feasibility of the new ideas. By listening 
to those outside the institution we may be able to fulfill a need we did not know was 
there, like this program did. 
If developing a new program, continue to assess and evaluate how the program is 
working. In the early stages it's easy to set everything up a certain way but over time 
things will change and require people to adapt. Being able to determine annually what is 
working and what is not will be the key to success for any program being implemented 
by an institution. Not doing so may lead to the program :fuiling over time. 
Starting a Program for Students with IDD. When starting a program the first 
step is to identify a point person on campus, the one that will lead all mee� and collect 
all meeting notes and docurrents in regards to the program The one person that people 
all across the university can reach out to with questions or to offer their input. This 
person needs to be well connected at the institution to be able to reach out to bring others 
onto the program development committee. It is also beneficial for this person to have a 
strong relationship with administrators, as administrative buy-in was described by many 
participants as their key to success when starting this program Creating buy-in across 
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campus early will help while asking departrrents to join your efforts. The developrrent 
committee will identify what offices or professionals across campus will best impact a 
sttrlents' time on campus and where it will be important to have strong relationships. 
People or offices to consider partnering with in developrrent that will heavily impact 
your program and sttrlents are disability or accessibility services, housing, .financial aid, 
campus recreation or fitness, cotmSeling services, corrnmmication disorders or similar, 
and potential internship sites or supervisors. 
The committee will need to decide early on what type of program they want to be 
and people they want to serve. First the conunittee will need to detennine whether to 
serve sttrlents with Autism Spectrum Disorder or Down Syndro� and/or a combination 
of all; then if you will be residential or not and what type of curriculum you will teach 
These thing.5 will help identify rmre clearly which partnerships need to be established m 
order to help in the platming and develop�nt process of the program 
Outside of the support from people a fimding source will need to be identified. 
Soft rmney or grant nxmey is a great avenue to get started, but will not be an option long 
tenn Administrators will need to be involved in the decision about whether the program 
will beco� a budget line item or not. If a budget line item is established the committee 
will need to consider what happens when the university has to make so� difficuh 
financial decisions or the state does not give the institution the budget they expect. 
Consider, whether the program could be :financially independent. Utilizing an extra fee 
for those in the program would that make the program feasible and ensure its 
sustainability at the institution. The program developers from tlIB institution strongly 
encourage programs that are starting up consider being self-contained and not depend on 
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federal or state funding, pointing out that this doesn't mean that students can't be 
supported through federal or state money if the program meets the requirements. 
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When starting a program the accessibility of the campus is also something that 
needs to be evaluated. 1be ADA has requirements for any and all students on a college 
campus, but soiretimes, especially in older buikl ings the ADA requirements were after 
thoughts making a space difficult for students with disabilities to navigate. The 
developers of the program should walk through the spaces with the mind set of someone 
with a disability and see if the space is ADA friendly and would be easy for them to 
navigate. Tiiese students will oot all be the same and you cannot pre-plan for every 
scenario, but having a good relationship with the Director of Accessibility at the 
institution will be helpful in making sure students receive the accorrmodations they 
require. Universal design is an idea that programs should utilize to be able to 
accorrmodate students IDJre easily as you are setting up a space or events. Universal 
design will be key to ensuring not only that you are meeting sttx:lents' needs, but also that 
a student does not feel singled out because they require an accorrmodation This is 
something all institutions could work toward implementing institution wide, but 
especially in a program such as one for students with IDD. 
Another key element to starting a program for students with IDD is that these 
sttx:lents are very similar to typical college sttx:lents. You may think they will struggle 
with one thing or want support in a specific area and they will show you or tell you that 
they don't. It's important to start with the basics of Maslow's Hierarchy of Needs and try 
to meet the needs of these students, just like you would for typically admitted students. 
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Especially focusing on the idea of sense of bek.mging how are you going to help students 
feel like they are a part of and belong at the institution. 
Essential Partnerships. Like typical college students the student with IDD will 
need many of the sarre resources that are already offered and available at the institution 
they may just need to adjust and serve students with IDD a little differently. The first key 
to success would be for all resources on campus to know about your program. Then 
specifically connecting with different areas that you know in the beginning will be 
beneficial to be connected with for the start of their experience. 
Housing. An essential area that will impact students every day is housing. 
Determining whether students will live in the sarre building, or on the sarre floor will 
need to be considered. Additionally, it will need to be identified whether they will have a 
roorrnnate from the program and what type of support they will require in the housing 
fucilities. While considering where the students will live and what the arrangement will 
be it will also be important to identify what type of support or supervision students will 
have in the residence bail Whether a housing staff person or student mentors for the 
program will be the people that assist the students in the program That person(s) will 
need to be trained on how to assist and interact with students with disabilities. Knowing 
who physically would need assistance in an emergency on the hall and how to manage 
conflict. A training is something that would be beneficial for any office, but especially for 
students that haven't interacted with students with IDD in the past. The hall that the 
students live in should be accessible and easy to navigate, if possible being centrally 
located or near different buildings the students will use regularly could be beneficial for 
the students initially as well 
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Financial Aid. Financial Aid will be key in helping the students of the program to 
seek out their options for financial aid if they are eligible for any. They will also be 
essential in assisting the program to become and remain eligible for Pell Grants. The 
Department of Education office of Federal Student Aid's website explains that 
A CTP [comprehensive transition and postsecondary] program for students with 
intellectual disabilities means a degree, certificate, or nondegree program that 
• is offered by a college or career school and approved by the U.S. 
Department ofEducation; 
• is designed to support students with intellectual disabilities who want to 
continue academic, career, and independent living instruction to prepare 
for gainful employment; 
• offers academic advising and a structured curriculum; and 
• requires students with intellectual disabilities to participate, for at least 
half of the program, in 
• regular enrollment in credit-bearing courses with nondisabled students, 
• auditing or participating (with nondisabled students) in courses for 
which the student does not receive regular academic credit, 
• enrollment in noncredit-bearing, nondegree courses with. nondisabled 
students, or 
• internsrups or work-based training with nondisabled individuals. 
(https://stud entaid.ed. go v/sa/e ligibility /intellectual-disabilities) 
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Being Pell Grant eligible � a way that can help the program to be rm re 
financially attainable for parents and students. Once the program is deerred eligible a 
student must meet the following requirerrents: 
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If you have an intellectual d�ability, you may receive funding from the Federal 
Pell Grant, Federal Supplerrental Edocational Opportunity Grant, and Federal 
Work-Stldy prograrm if you 
• are enrolled or accepted for enrollment in a comprehensive transition and 
postsecondary (CTP) program for stldents with intellectual disabilities at 
an institution of higher edocation (a college or career schooQ that 
participates in the federal student aid prograrm; 
• are maintaining satisfactory academic progress; and 
• rreet the basic federal student aid eligibility requirerrents, except that 
you are oot required to have a high school diploma or GED and are oot 
required to be pursuing a degree or certificate. 
(https://studentaid.ed. gov/sa/el igib ility/inte llectual-d �abilities) 
Accessibility/Disability Services. Accessibility and disability services are critical 
to the success of these students on campus. lhe professionals in this office can assist in 
getting accomrrodatio ns for stO ents, but also in teaching them how to advocate for 
themselves. While they may oot be sorreone a stOOent interacts with regularly, they 
would be important to do a campus walk with to evaluate if spaces will be feasible and up 
to standard for certain disabilities. These professionals could also assist with any training 
of vohmteers or student rrentors that may be needed as they understand rmre about the 
disabilities and what shrlents need. 
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Fitness. For any student the fitness center is important, and having a good 
relationsh ip with the fitness center could be a big benefit to the program Whether your 
program has personal trainers for students or they take a group fitness class together, 
activity will be important. Being physically active will teach students the importance, 
while also letting them work on different aspects of their physical ability. For some this 
might look like gaining muscles or losing weight and to some this might be working on 
something in relation to their disability, whatever their goal getting them interested and in 
a routine of fitness will be important as they learn to navigate their heahh and nutrition 
for themselves. 
Counseling. Navigating independence and everything that comes with it will 
weigh on students differently. It will be important that cmmseling is a resource students 
are given Whether they are experiencing homesickness, loneliness, mental heahh, 
roommate issues, or anything in between it will be important for them to have someone to 
talk to. Having someone that will listen and he]p students navigate college life will be a 
great sense of support and will he]p students to feel comfortable and like they belong on 
campus. 
Communication. Every student and disability is different so this will look 
different for everyone, but each stlxlent should be working on some sort of 
cormmmication or comprehension skill Whether students need to work on anmmciation, 
eye contact, turn taking to not dominate conversation, following step by step instructions, 
problem solving, etcetera; students will benefit from having some attention paid to their 
ability to cornrmmicate. We know that social cues are affected by some disabilities and 
this would be a time/place students could work on recognizing ques. 
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Interns/tip Sites. Internships are the part of the program that albws students to 
gain work experience and work independently outside of a classroom setting. They still 
have the support of their case manager and supervisor to help them through issues in a 
roore understanding setting before they are out on their own in their first job. Internship 
sites are a step between being a student and having a job so students can be iixlependent 
and support them5elves. Depending on the internship they choose student will learn real 
life job skills. These internship sites should be something that is attainable for these 
students, but the supervisors also need to be invested in their development and learning. 
The students may not pick things up as quickly as a traditionally admitted student wouki 
and there may be some things they physically cannot do because of a disability. Sites will 
need to be willing to find a way for them to do those things even if its with a little 
assistance. 
Future Research 
Fttture research recommendations on this topic and similar topics are based on 
ctnTent literature, participant responses, and researcher observations during research. 
Recommendations are as follows, but are not limited to these suggestions, any additional 
conversations and research about this topic will help schools to rrore fully understand 
students with IDD. 
• Conduct the study on a larger scale, compare multiple programs at diffurent 
institutions (public, private, large, mid-size, small, etc.) and diffurent types of 
programs (academic, non-academic, dual enrollment, live-on, etc.) to understand 
benefits and limitatiom of each type of program 
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• Conduct a study at institution that has a program, seeking to understand how 
typically admitted student, faculty, and the comrrn.mity are impacted by having the 
program on campus. Seek to understand if their view of people with disabilities 
has changed by interacting with students with IDD on a college campus. 
• Conduct a study with students in the program to gain understanding of what they 
thought their college experience would be like versus what they experienced. Also 
understand through the students' perspective if they felt like they belonged on 
campus. This can also help evaluate if programs are achieving what students 
expect coming in and if there are aspects of the program that need to change to 
• Conduct a study with parents of students in programs to understand the change 
and development they have seen in their student from before to after their 
program and independent living at college. Helping to get an idea of skills learned 
and retained and help programs �asure learning objective attainment. 
• Conduct a study with High Schools, to gain a greater understanding of how 
students are prepared for college or life after high school Discovering if there is 
some rrore preparation that can and should happen at the high school level to 
better prepare these students for independent living situations. 
• Conduct a study to understand career readiness of students post high school 
versus post college program 
• Conduct a :facility and policy review at any and all institutions to understand how 
the institution can do a better job of accorrnnodating students physically and in 
terms of education. 
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• Conduct this stu:iy again at the sarre institution in 5 years to see how it bas 
changed, especially with the retirerrent of the two program developers. 
Chapter Summary 
123 
Programs like this take a lot of planning and people to make them soccessfui but 
stu:ients will benefit from having a college experience. lbere are many different ways to 
design a program for stu:ients with IDD, but being intentional and involving the right 
people will lead a program to soccess. While there is still much research to be done about 
stu:ients with IDD, if we continue to evaluate what students need, how they are being 
prepared for college and how we can prepare them, we will be able to better set sttdents 
up for independence. 
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Appendix A 
Interview Protocol 
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Welcome and thank the interviewee. Ensure that the interviewee is comfortable. Provide the 
interviewee with informed consent. Go through the informed consent with the interviewee 
and answer any questions that he/she might have. 
1. Do I have your permission to take a video/audio recording of this interview? 
A. The following questions are simply to gather demographic information about how you 
are connected to this study. They will not be used to identify you. 
1 .  How Jong have you been involved with this program? 
2. What is/was your role within the program/institution? 
a Tell me roore about why you decided to becorne involved with this 
program. 
B. Program Development 
1 .  Tell rne about what you know about how this program was developed. 
a. Who was involved? 
b. What were the initial concerns? 
L Did you have discussions about how this fit with the mission of the 
institution? Tell me about those discussions? 
u. Who would you identify as the individual leading the effort as this 
program was being developed? What was their role - what 
position do they have and did they play? 
1 .  What campus partners were brought on in the beginning as 
the program was being developed? 
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ill. Financial pieces - where would funding come from? 
iv. Space - where would it be housed? What issues were present in 
making it accomrrodating? 
v. Staffing - who would work with the population? 
Qualifications/knowledge base? 
13 1  
VL Application process - how did you determine the admission 
process? WOO was involved - what was discussed? How did you 
determine what you would charge participants to enroll? 
vu. How were parents involved in this process? 
Vlll. Liability - what kinds of conversations were had about liability 
and creating and maintaining a safe environment for the students? 
ix. What considerations needed to be made regarding accreditation for 
the institution as a whole? 
x. Resources - how would things be allocated to this program? 
XL Sustainability - how could this be managed over tirne? 
1 .  Do you receive any grant funding? 
C. Current Program Questions 
1 .  How many students are clll"fently enrolled .in the program? How does this compare 
with the m.nnber of applications you receive? 
2. Tell me about the clll"Cent application process? 
a Who is involved in admitting students? 
WOO evaluates the application? 
ii What are the various components of the application? 
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iii What challenges do you experience in the approval process? 
b Is there an application fee? 
c What is the cost for those admitted each semester? 
Is there financial aid available? 
d What role do parents play in the application process? 
3. Can you talk to me about your enrollment data? 
a How many applications do your receive annually? 
b How many are admitted? 
How many receive some sort of financial assistance? Can you explain? 
c How many complete the program? 
d What is your career placement -job placement? 
e Do your students move to independent living situations upon completion? 
4. How is the program currently sustained? 
a How is it fi.mded? How has that changed? 
b How is the cost per student allocated? 
c Do you receive any outside fimding? Please explain. 
d What sta:Wf.aculty are needed? How are they compensated? 
e Has the fimding sources changed over titre? Explain? 
f Who manages the expenditures for the program? (more than one person, 
departmentai etc.) 
g Is there other information you would like to share about the financial 
sustainability of this program? 
132 
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5. What are the goals of the program as a whole? 
a How have the goals changed since the implerrentation? 
b Tell rre about the curri::ulum that was developed? Who was involved? 
c What shoukl be considered in the development of the curriculum? 
d How has that changed? 
e How was it developed? 
f How do you assess the success of the curriculum? 
g What are the strengths and weaknesses of the curriculum? 
h What skills does the program aim to help students to gain? 
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6. How are students involved not only in their program, but in the university as a whole to help 
them gain a well-rounded college experience? 
a How does this currently fit with the institutions mission? 
b How are the goals assessed from year to year? 
5. Who is currently involved in sustaining this program? 
Is there a cormnittee? Who serves on it? 
ii Who are current partners in the implementation of this program? Can you 
describe their role in this? 
iii What are the staffing stroctures? Has it changed since implerrentation? 
1 Professionals, Paraprofessionals, volunteers 
7. What are the current safety and security concerns with this program? 
a. What different departments are involved and what role do they play in 
providing safety and security? 
b. Are there services or accommodations that you knew you coukl not provide and 
would hinder acceptance of a student? 
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c. Are there staff specifically allocated to help manage safety and security? 
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d. Was/ls there additional funding that was required to create a safe and sustainable 
environment for the students. 
e. How has the program changed since implementation? 
7. What do you see as your role in this program? 
8. Tell me your view of the staff mg chart or organizational chart for maintaining this 
program? 
a. Who is in charge or viewed as a leader or leaders? Does this vary based on what 
the situation is or where the student (Le. the classroom vs. residence hall)? 
b. Who used to be involved that is no longer involved - how did that change over 
time? 
Advice for future planning 
9. What recommendations would you make to others who may be in the process of 
developing a program like this at their institution? 
a. What challenges were faced during the implementation of the program? 
b. How were they overcome? 
c. What triumphs did you experience during implementation of the program? 
10. Who absolutely needs to be involved in the process? 
1 1 .  What fimding considerations should be made in developing a program like this? 
12. What are other students at your institution's perceptions of the program? 
13. What are staff/faculty at your institution's perceptions of the program? 
14. What are community members near your institution's perceptions of the program? 
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Appendix B 
CONSENT TO PARTICIPATE IN RESEARCH 
Developing College Level Life Skills Programs for Students with Intellectual and Developmental 
Disabilities 
You are .invited to participate in a research study conducted by Katelyn Reinke, graduate student 
at Eastern Illinois University, under the direction of a thesis advisor Dianne Tirnrn, Ph.D .. Your 
participation in this study is entirely voluntary. Please ask questions about anything you do not 
understand, before deciding whether or not to participate. 
You have been asked to participate in this study because you have been identified as an individual 
who could provide important insight in to the development and current direction of the Life Skills 
program at the University of Central Missouri. 
PURPOSE OF THE STUDY 
The purpose of this study is to understand how a life skills based program for students 
with intellectual and developmental disabilities was formed at your in<ititution The study 
will explore the implementation process for the program, barriers fuced when 
implementing, and self-identified strengths and weaknesses of the program and its 
curriculum in an attempt to gain insight in to how other institutions may implement a 
similar program on their campus 
PROCEDURES 
If you volunteer to participate in this study, you will be asked to: provide any resources you see 
necessary in understanding the program better, sit down with a researcher for an interview 
regarding what type of involvement you have within a particular program or what historical 
knowledge you have about the program. Interviews will be audio-taped for the researcher to refer 
to after the interview, aU materials will be on a password protected account and the interviewee 
will not be identifiable. AU recordings and written notes will be destroyed after three years, per 
IRB policy. 
POTENTIAL RISKS AND DISCOMFORTS 
Your participation in this study is not expected to cause more than minimum risks. Participants 
may feel uncomfortable talking about barriers faced in program implementation and weaknesses 
of the life skills program they are associated with. 
POTENTIAL BENEFITS TO SUBJECTS AND/OR TO SOCIETY 
Participants will have the opportunity to speak openly about their involvement, the Life skills 
program, the institutions commitment to such a program, and how they might implement a similar 
program at their institution. The results of this study are intended to providing .information and 
support for institutions trying to establish a Life skills program for students with intellectual and 
developmental disabilities. 
CONFIDENTIALITY 
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Any information that is obtained in connection with this study and that can be identified with you, 
the program, or the institution will remain confidential and will be disclosed only with your 
permission or as required by law. Confidentiality will be maintained by deleting all audio used to 
record the interviews and typed transcriptions will be deleted and shredded as required by law. 
Recording of the interviews will only be viewed by the interviewers and will be promptly 
discarded at the end of the study. 
PARTICIPATION AND WITHDRAWAL 
Participation in this research study is voluntary and not a requirement or a condition for being the 
recipient of benefits or services from Eastern Illinois University or any other organization 
sponsoring the research project. If you volunteer to be in this study, you may withdraw at any 
time without consequences of any kind or loss of benefits or services to which you are otherwise 
entitled. 
IDENTIFICATION OF INVESTIGATORS 
If you have any questions or concerns about this research, please contact: 
Katelyn Reinke 
kvreinke@eiu.edu 
813-728-0693 
RIGHTS OF RESEARCH SUBJECTS 
If you have any questions or concerns about the treatment of human participants in this study, you 
may call or write: 
Institutional Review Board 
Eastern Illinois University 
600 Lincoln Ave. 
Charleston, IL 61920 
Telephone: (217) 581-8576 
E-mail: eiuirb@eiu.edu 
You will be given the opportunity to discuss any questions about your rights as a research subject 
with a member of the IRB. The IRB is an independent committee composed of members of the 
University community, as well as lay members of the community not connected with EIU. The 
IRB has reviewed and approved this study. 
1 voluntarily agree to participate in this study. I understand that I am free to withdraw my consent 
and discontinue my participation at any time. I have been given a copy of this form. 
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Printed Name of Participant 
Signature of Participant Date 
I, the undersigned, have defmed and fully explained the investigation to the above subject. 
